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DEDICATION / DEDICATORIA

To all human life in times of pandemic: life regrettably lost,
life undesirably interrupted and life that, fortunately, persists in
spite of challenges - life through which we can still cultivate hope
and work toward a global community that is even more humane,

motivated by love for life itself.

A toda vida humana em tempos de pandemia: 4 vida lamentavel-
mente perdida, a vida indesejavelmente interrompida e a vida que feliz-
mente persiste apesar dos desafios; vida através da qual ainda pode-se
cultivar a esperanca e trabalhar por uma comunidade global ainda mais

humana, motivada pelo amor a vida em si.



PREFACE

It gives me great pleasure to write a few words to present to
you, readers, this electronic book for several personal reasons. Firstly,
because | was personally invited by my dearest friend, Dr. landara
Schettert Silva, with whom I shared office and lab space at the Federal
University of Mato Grosso do Sul (UFMS) for two years. Secondly,
[ am now at the University of So Paulo (USP), at its campus in
Piracicaba (state of Sdo Paulo), where Dr. Henrique de Godoy Alvim is
originally from. From Dr. Alvim I have learned about complex topics
related to diversity and multiculturalism, much of which is discussed
in the chapter he writes in partnership with Dr. Denis Katusiime from
the University of Kisubi in Uganda (Africa).

This eBook is a result of a meaningful partnership between both
Walsh University (Ohio, United States), represented in this volume by
Dr. Alvim, and the Federal University of Mato Grosso do Sul (UFMS),
represented here by Drs. Jandara Schettert Silva and Milene Bartolomei
Silva, as well as a number of graduate students. This eBook is a result
of a graduate course taught via video conferencing by Dr. Alvim in
the Fall of 2020 with UFMS, in collaboration with Drs. Silva and
Bartolomei Silva. That course brought to life these nine chapters, most
of which are authored by graduate students who participated in that
course titled "Higher Education in a Globalized World". Here, students
share, along with the organizers, lessons learned with implications for
their respective fields of study.

What strikes me the most is the students' ability to think of
globalization and its impact on education in a world in constant flux
- a world desperately in need of new ways of thinking of international
relations seasoned with love and care for human beings. Topics
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considered in this volume represent the interdisciplinary nature of this
collaboration, written from the perspective of many disciplines: various
health fields, education at many levels, human development, etc.

I do consider this eBook a good source of information and
critical analysis for faculty, administrators, students, and professionals
from a wide variety of fields, reminding them all that we are living in a
world undergoing deep transformation with potential impact for basic
human values such as ethics, collaboration, love, as well as social and

environmental commitments.

I congratulate the organizers of this volume and all authors of
the chapters that follow for their intellectual engagement during this
pandemic and for their dedication of time to offer readers of this eBook
a good source of information and a stimulating conversation about

globalization and education.

Ruy Caldas.
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PREFACIO

E com grande prazer que escrevo algumas palavras para
apresentar a voces, leitores, este livro eletronico por diversos motivos
pessoais. Em primeiro lugar, porque fui convidado pessoalmente pela
minha querida amiga, Dra. landara Schettert Silva, com quem dividi
escritério e laboratério na Universidade Federal de Mato Grosso do Sul
(UFMS) por dois anos. Em segundo lugar, estou agora na Universidade
de Sao Paulo (USP), no campus de Piracicaba (SP), de onde é nativo o
Dr. Henrique de Godoy Alvim. Com o Dr. Alvim, aprendi sobre tépicos
complexos relacionados a diversidade e multiculturalismo, muitos dos
quais s3o discutidos no capitulo que ele escreve em parceria com o Dr.

Denis Katusiime da Universidade de Kisubi em Uganda (Africa).

Este e-book é resultado de uma parceria significativa entre
a Walsh University (Ohio, Estados Unidos), representada neste
volume pelo Dr. Alvim, e a Universidade Federal de Mato Grosso do
Sul (UFMS), aqui representada pelas Dras. landara Schettert Silva e
Milene Bartolomei Silva e varios alunos de pés-graduacio. Este eBook
é resultado de uma disciplina ministrada via videoconferéncia pelo Dr.
Alvim no segundo semestre de 2020 com a UFMS, em colaboracio
com as Dras. Silva e Bartolomei Silva. Esse curso deu vida a esses nove
capitulos, a maioria dos quais de autoria de alunos de pés-graduacio
que participaram da disciplina intitulada "Educa¢io Superior em um
Mundo Globalizado". Aqui, os alunos compartilham, junto com os
organizadores, li¢des aprendidas com implicacdes para seus respectivos
e campos de estudo. O que mais me impressiona é a capacidade destes
alunos em pensar na globalizacio e seu impacto na educacio em um
mundo em constante fluxo, um mundo que precisa desesperadamente
de novas formas de pensar as rela¢des internacionais temperadas com

amor e cuidado com os seres humanos. Os tépicos considerados neste
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volume representam a natureza interdisciplinar desta colaboracio,
escrita a partir da perspectiva de muitas disciplinas em varios campos

da saide, educacio em virios niveis, desenvolvimento humano, etc.

Eu considero este e-book uma boa fonte de informacio e anélise
critica para professores, administradores, alunos e profissionais de uma
ampla variedade de campos, lembrando a todos que estamos vivendo
em um mundo em profunda transformacio com potencial impacto
para valores humanos bésicos, como ética, colaboracio, amor, além
de compromissos sociais e ambientais. Parabenizo os organizadores
e deste volume e todos os autores dos capitulos que seguem, por seu
envolvimento intelectual durante esta pandemia e por sua dedicacio
de tempo para oferecer aos leitores deste e-book uma boa fonte de

informacio e uma conversa estimulante sobre globalizacio e educacio.

Ruy Caldas
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EPIGRAPH

“There is no such thing as a neutral education process. Education either
works as an instrument that is used to facilitate the integration of generations
in the logic of the current system and bring conformity with it, or it becomes the
"practice of freedom", the means by which men and women deal critically with

the reality and discover how to participate in the transformation of their world."

Paulo Freire
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EPIGRAFE

“Nao existe tal coisa como um processo de educacdo neutra. Educagdo
ou funciona como um instrumento que € usado para facilitar a integracdo das
geraces na logica do atual sistema e trazer conformidade com ele, ou ela se
torna a "prdtica da liberdade", o meio pelo qual homens e mulheres lidam de
forma critica com a realidade e descobrem como participar na transformagdo
do seu mundo.”

Paulo Freire



PART 1- English version

INTRODUCTION

Brazil has invested in the internationalization of higher
education institutions through the CAPES/PrInt Program. Among
the Program’s main objectives are the consolidation of international
research networks with the promotion of the mobility of professors,
students, and researchers, stimulating the transformation of Brazilian
educational institutions in an international environment. This
experience will determine the evolution of universities and their
respective communities. In this volume, the authors deal with challenges
and opportunities as well as contemporary trends at the intersection
of globalization and education. By taking a humanizing view of what
informs and impacts education at various levels in Brazil and abroad, we
adopt an interdisciplinary and multidisciplinary approach to the study
of globalization from the perspective of disciplines in which authors are

engaged.

The chapters that follow focus on politics, economics, education,
and other fields of study that often call upon schools and other educational
institutions to "internationalize" their experiences. As globalization
makes it possible - not without challenges - for education to expand its
“borders,” students can be better prepared for citizenship, work, and life

in the complex context of a globalized world.

More than ever, education, health, law, human development, and
other disciplines, are called to view their challenges through a particular
outlook. Amidst the COVID-19 pandemic, additional unique challenges
were presented in each area of academic and professional activity,
often placing in check the contributions of these various disciplines
and, at times, requiring them to rethink their practice in view of how

20



they once practiced pre-pandemic. With that, we deem it important
to take a closer look at where education stands considering the global
impact of the pandemic in these various disciplines. Since the pandemic
has proven multifaceted, we believe that it is only through a multi/
interdisciplinary outlook that professionals from various fields of study,
working collaboratively, may be able to contribute to "development” in

a way that is truly humanizing.

This is a timely discussion, justified exactly at a time in history
when the challenges of human development around the world are faced
with additional difficulties exacerbated by health-related issues. With
so many practical problems to solve, education has become increasingly
complex, necessitating, in our view, an approach that reminds us that, at
its core, there is a human element. From there, other questions follow
related to human freedoms, global competence and citizenship, challenges
and opportunities in the absence of geographical borders, access to
education while minimizing (if not eliminating) inequalities, motivations
and realities both at the global and local levels, competitiveness with new
technologies, profound questions of ethics, educational policies needed,
etc.

Finally, we recognize that health (physical, mental, spiritual,
economic, etc.) is a global issue with implications for individuals at their
local level. While the world hopes to see a return to a "normal" way of
living, we believe it is important to still “stop” again to think that more
important than overcoming the challenges that each of the disciplines
represented in this volume propose, we must reorient our thoughts to
the quality of live of human beings around the world and the quality
of their lived experiences in an increasingly interconnected world,

experienced in a post-pandemic global community.
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1. GLOBAL PARTNERS IN DIALOGUE:
TOWARD A PEDAGOGY OF
COLLABORATION

Henrique de Godoy Alvim, Walsh University, USA

Denis Katusiime, University of Kisubi, Uganda’

INTRODUCTION

In this chapter, we conceive of dialogue as both a process and a
desirable outcome in internationalization efforts in higher education
across the globe. We explore how dialogue can add value to inter-national,
cross-cultural institutional partnerships in higher education. We conceive
of dialogue as both an important framework to internationalization efforts
and a critical element in partnerships that center on respect, hospitality,
humility, and love for humankind. Dialogue allows partners to fully
recognize that their partners, just like themselves, have (or should have) a
voice in internationalization efforts. Such recognition can have a profound
and humanizing effect on experiences aimed at developing students,
faculty, researchers, and other stakeholders as human beings first. Where
dialogue, which requires time and intentionality, may be perceived as
something counter to a culture of speed and effectiveness often postulated
by the tenets of globalization - that is, a way by which internationalization
efforts in higher education are often anchored on — we pause to offer a
view of such efforts as not merely a means toward prescribed “outcomes”
but a possible end in itself. We aspirationally propose that, through a
pedagogy of collaboration where we teach and learn from others within a
hospitable space, global partners can be more fully present and known by
each other.

! Authors wish to thank Bradyn Shively who also contributed, during his graduate stu-
dies at Walsh University, to the initial research that ultimately gave life to this chapter.
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While we grant that framing internationalization efforts on
dialogue may bring about prescribed and even desirable outcomes for
institutions of higher education around the globe (e.g., claims of excellence,
diversification of the student body and faculty, new possibilities for
revenue streams, etc.), in this discussion we strive to keep in sharp focus
the idea of dialogue as a “good” in itself. Through dialogue, we envision
the possibility of partners being transformed in their appreciation for one
another, thus reaping not merely the pragmatic outcomes of cross-cultural
partnerships, but practice dialogue first and foremost as a means toward
human development and the development of capabilities in individuals
involved in these internationalization efforts in and through higher

education.

What a pedagogy of dialogue affords global partners is, first and
foremost, a certain space for human development. This, in turn, brings
partners closer to a cherished ideal for higher education - i.e., an education
not merely aimed at thriving (or often merely surviving) in a competitive
global market, but one that addresses more fundamentally what it means to
be a full and better human being in relationship with other human beings
around the globe. In view of that, in this chapter we take a normative
stance on internationalization efforts in higher education, thinking of
what “could be.” We also necessarily consider what might be missing from
and what could be added to these international collaborations. In doing so,
we seek to reimagine a certain space where human development can take

place in the company of global partners.

Tobeclear from the onset of this discussion, what we think is missing
is a more intentional and, to a greater degree, a more non-instrumentalist
form of dialogue in the contemporary academy worldwide. We seek to
envision a kind of dialogue that invites partners to pause — amidst the
frantic pace of higher education in a globalized world - to recognize
the humanity of those with whom one collaborates, to appreciate their

23



contributions, and make way for the expansion of human development
freedoms. While we are reminded that institutions of higher learning
enter into partnerships with the intention of achieving what they want
to “do” or “be” or, borrowing from Sen’s (1999) formulation, “have reason
to value” (p. 18), we submit that it is equally important that they do so
when partners understand the potential for collaboration that aims, most

importantly, at everyone’s development.

WHAT SEEMS MISSING IN
INTERNATIONALIZATION EFFORTS IN
HIGHER EDUCATION

Though the individual and institutional “benefits” of
internationalization efforts can be plentiful, in many instances we observe
that the central aim of partnerships is toward “self-promotion,” not
necessarily the common good. This discussion does not seek to challenge
all the pragmatic (and, to a degree, the necessary) outcomes sought after by
institutions and individuals involved in internationalization efforts. At the
same time, it is important to notice that little attention has been paid to the
role of dialogue in these kinds of global partnerships. Dialogue as a pedagogy
(ie., thought of as what it can teach global partners and how they can learn
from it) is not a given. It is a disposition that needs to be learned, embraced,
and then intentionally incorporated in internationalization efforts. Left to
its own devices, the sheer speed with which the academy tends to operate —
often propelled by globalization itself — will tend to halt efforts to design spaces
where global partners’ full humanity can be recognized, appreciated, and called
upon to realize developmental goals. When dialogue is not intentional, there
is a loss and a lost opportunity for the development of human capabilities.

A dialogue-based approach to internationalization efforts stand, in
our view, a better chance of promoting a more profound and long-lasting
gain at the human and, by default, the institutional level. Such kinds of
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partnerships can be grounded on respect for what individuals bring to these
cross-cultural experiences in a way that contributes to the development
of human capabilities. That, in turn, helps individual partners, conscious
and freely able to conceptualize ways in which they ought to be developed
through such collaboration, to become the best versions of themselves,

while aspiring the same for those with whom they collaborate.

Central to our assessment of what is missing in certain
internationalization efforts in higher education is dialogue as a means
of liberation: as Freire (1970/2006) puts it, from dehumanization
to humanization. Undoubtedly, this is a certain reading of
internationalization of higher education that departs to some degree from
a more instrumentalist approach, as we perceive it, around which such
efforts are often conceptualized. It is an ideal worth pursuing, nonetheless.
By prioritizing dialogue as a pedagogy of collaboration, global partners do
not simply ask “how effective is or can our collaboration be?” Or “what
can I stand to gain from such efforts?” Rather, through dialogue, they
might learn to ask questions directed at the common good: “In what ways
does this kind of partnership propel us all, collaboratively, toward greater
human development, even as these collaborations traverse through the
idiosyncrasies of cultural norms and values?” They might also ask: “What
can we all stand to gain, together, from such efforts, even where they
challenge our perceptions of needed outcomes to be achieved for other

pragmatic reasons?”

Dialogue as a pedagogy teaches us to be better students among
our partners, students themselves of what collaboration can bring about
toward human development. In the context of dialogue, we learn to
collaborate toward the common good — indeed, toward the good of others.
Prescribed gains (or outcomes), though possible and often necessary to
be achieved, become complementary aims of cross-cultural collaborations
in view of a more primary aim in internationalization efforts: the full

development of human beings.
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Kezar and Lester (2009) remind us that “one has to examine the
history and development of higher education to understand how the
structures and cultures that emerged support and reinforce individualized
rather than collaborative work” (p. 22). The idea of collaboration and
partnerships proposed by the authors involve the idea — and ideal —
of shared goals and each other’s disposition to rely on one another to
accomplish these goals (Kezar and Lester, 2009). This understanding
of collaboration (and thus of partnerships as an interchangeable term)
necessitates the mediating role of dialogue. For how can partners
conceptualize a common mission without first exchanging ideas (based
on their own context, hopes, and aspirations) about what matters to each
and all involved? It is necessarily through dialogue that global partners can
aspire — and can hopefully achieve — shared goals that make it possible
for them to fully develop as human beings and thus be liberated from
preconceived and often “prepackaged” outcomes of internationalization

efforts in higher education.

In the absence of dialogue a risk is present, particularly in the
context of partnerships between “haves” and “have nots,” to borrow a
concept articulated by Freire (1970/2006). Internationalization efforts risk
being instituted in a way that is invasive instead of assisting in expanding
a hospitable space to more intentionally include those with whom
one collaborates. This is especially concerning when institutions from
the global north seek, even with the best of intentions, to partner with
institutions from the global south. If attention is not paid to the local context
and people’s aspirations, individuals (and the institutions they represent)
can become invaders of cultures instead of true partners. Altbach (2016)
explains what is at stake in these complex cultural exchanges:

For the “haves” in the developed world, globalization
offers exciting opportunities for study and research

no longer limited by national boundaries. For many
in the developing countries, the trend represents
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an assault on national culture and identity. It is
undoubtedly both. At the very least, with 4 million
students, countless scholars, degree programs, and
even universities moving around the globe, there
is a pressing need for international cooperation
and agreements. But such agreements, as is the case
with the General Agreement on Trade in Services
(GATS) of the World Trade Organization and the
implementation of common standards of quality
assurance, may sow the seeds of deep inequalities,
because the established academic “powers” in Europe
and North America tend to dominate debate and
policy. (p. 18)

In view of such potential challenges, we envision collaborative
efforts through the means of internationalization (that is, the work and
workings of globalization in the context of higher education) that invite
a rich exchange of human experiences, ideas, and ideals. These efforts
should be anchored on an a priori disposition to listen closely to all persons
involved in cross-cultural partnerships. This, in turn, foregrounds
dialogue among international partners as a primary, most worthy goal of
these sorts of partnerships in higher education across the globe.

Such a proposition can be interpreted as a critique of common
and current practices in internationalization efforts in higher education.
But, in our estimation, it need not be so — at least not completely. What is
important is that, through dialogue, we learn to see ways in which human
development may be impeded by internal and external “forces” that breed
inequalities. While keeping that in check, partners can collaborate toward
shared “outcomes”; outcomes that ultimately serve to unlock human

development’s substantial freedoms.

Our assessment, however, is that the academy is not quite there yet.
Unless dialogue becomes a commitment — and thus an applied pedagogy —

among global partners from the onset of any internationalization efforts,
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we will continue to observe and experience a default mode of operating:
one that often instrumentalizes opportunities for merely pragmatic
gains to the detriment of a more expansive, more humane approach to
internationalization efforts. Thus, a shift in paradigms seems to be in order
(a first order, perhaps), making dialogue a primary aim amongst - though
still complementary to — all other aims in cross-cultural collaboration in

higher education globally.

GLOBALIZATION AND
INTERNATIONALIZATION IN HIGHER
EDUCATION

Altbach (2016) reminds us that while globalization is not a new
phenomena, its implications are increasingly salient in the interdependent
world of the present century. Because of that, he argues, every institution
of higher learning across the globe is affected by the broad trends that
globalization brings about (e.g., in economics, technology, and science),
with further implications for their reality and policies implemented. At
the same time, Steger (2013) emphasizes that globalization is not a static,
but rather a dynamic process evidenced by our shifting perceptions of time
and space, largely mediated in present times by digital technology. Affirms
that globalization is intricately connected to a set of social processes that
converts our notion of conventional nationality into one of globality. That
said, “globalization is an uneven process, meaning that people living in
various parts of the world are affected very differently by this gigantic
transformation of social structures and cultural zones” (STEGER, 2013, p.
11). More to the point, Steger (2013) suggests that

globalization involves both the macro-structures
of a ‘global community’ and the micro-structures of
‘global personhood.” It extends deep into the core of
the self and its dispositions, facilitating the creation
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of multiple individual and collective identities
nurtured by the intensifying relations between
the personal and the global. (p. 15)

Whereas globalization, as a complex and dynamic social
phenomenon, seems to be (as it has been indeed for centuries) the driver
of exchanges of all kinds (e.g., goods, ideas, etc.) around the world,
internationalization efforts in higher education can be understood as
the practical workings of globalization in the context of institutions
designed for higher learning. Internationalization, too, is not a new
phenomenon either, for it has been observed in the works and academic
systems of universities for centuries (ALTBACH, 2016). The interplay
of globalization and internationalization in our contemporary world is
expedited — though arguably not necessarily optimized, for various reasons
- by information technology. Of particular interest to this discussion are
the understood connections and flows (e.g., of information, human and
intellectual resources, etc.) that afford the interaction of people across the
world, with the hopes of facilitating meaningful global partnerships.

Since “globalization is about shifting forms of human contact”
(STEGER, 2013, p. 10), there is something about this “shifting” that allows
—though not always in the manner we propose here — institutions of higher
learning across the globe to consider ways in which human beings (e.g.,
students, faculty, researchers, and other stakeholders) can interact with
one another for the promotion of human development. What counts, in
our view, is not merely the “what” but the “how” in inter-national, cross-
cultural collaboration. This is particularly relevant when considering
that people who are at the core of these human contacts possess human
capabilities worth developing and, in many instances, tapping into when
it comes to collaborative efforts. Through dialogue, partners can learn
to patiently listen to and learn about the deepest hopes and aspirations
of fellow human beings with whom they collaborate. Through dialogue,
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persons involved in internationalization efforts can aim at mutually
constructive ways to develop human capabilities and expand individual
freedoms. More to the point, “development has to be more concerned

with enhancing the lives [individuals] lead and freedoms [they] enjoy”
(SEN, 1999, p. 14).

As higher education continues to be affected by globalization,
we are reminded that the internationalization of higher education
has resulted in the creation of various opportunities — e.g., to send
students abroad, to establish branch campuses in other countries, to
internationalize curriculum, and to engage in international partnerships
(Altbach et al, in Altbach, 2016). These possibilities certainly hold the
promise of human development. That said, the “forces” currently affecting
internationalization efforts in higher education are often beyond the
control of academic institutions. Thus we argue that, through dialogue, we
learn to perceive what promotes or possibly hinders human development.
We learn to account for what can enhance (or, conversely, thwart)
meaningful partnerships and to decide how to deal collaboratively with the
challenges and opportunities afforded by a globalized world. In dialogue,
partners can also learn to recognize — and thus navigate, transparently —
how globalization might foster or get in the way of human development
and the expansion of their own freedoms at the local level.

The kind of dialogue we propose here should, in our estimation
and experience, enhance cross-cultural partnerships in the context of
internationalization efforts. We argue that dialogue helps to lay a stronger
foundation for substantial freedoms that leads to the development of
human capabilities. As long as there is a hospitable space for this kind of
dialogue, individuals have a better chance to learn and to teach each other,
thus contributing to the betterment of human beings across the globe.
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HUMAN CAPABILITIES: CULTIVATING
TRUST AMONG GLOBAL PARTNERS

A capabilities approach to human development is conceptualized
not as a theory but as a framework for evaluating individuals or groups
and the state of their social arrangement. In the context of the present
discussion, it serves the purpose of evaluating how dialogue in the
internationalization process can promote the well-being of individuals
and groups in the internationalization process (GERELUK, 2018).
Human capabilities does not merely aim at evaluating what people have
become or have been able to do in the process, but also the freedoms or
opportunities people have to make their voices heard, to choose, and to
participate in what can enable them to achieve what they have reason to
value (WALKER; UNTERHALTER apud WALKER; UNTERHALTER,
2007). In the absence of such substantial freedoms to collaborate
and an equal opportunity to participate in crafting the mission of
internationalization efforts, injustice may follow since those involved are
not given the opportunity to engage in what is valuable to them.

Since collaborative efforts can provide the space (ie., when
intentionally designed) for people from different countries and cultures
to craft and share a common mission, the need for dialogue becomes all
the more important. If, as indicated above, one of the opportunities of
globalization is the possibility of increased flow of communication (whether
live or via distance) among people from across the globe, the absence of
dialogue aimed at mutual respect and understanding could cast doubt on
human development in the context of internationalization efforts in higher
education. What's more, without dialogue, a system of competition among
institutions is perpetuated, with winners and losers “taking their place.” This,
in turn, runs counter to collaboration, frustrating human development.
Upon close inspection, we observe how, for instance, global capitalism can

flourish amidst competitive systems at the expense of human growth and
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development.

At the same time, it is important to recognize how various sectors of
the world today tend to play by the rules of neoliberalism. In that vein, the
arbiter between partners in “collaboration” becomes the free market, which
preaches the “survival of the fittest” in global economies. Consequently, this
translates to internationalization efforts aimed more strictly at advancing
international competitiveness, not collaboration. Partnerships become
means by which to merely educate and train people to aptly compete in
the world labor markets. In fact, a conception of internationalization that
does not favor the operation of open and free markets with the aim to
outcompete others would not be a favorable option in neoliberalism. In
that vein, the goal becomes less about humanizing collaborations and
more about using them to get some to the top in world markets (TORRES,
2011). In view of that, we call to mind the kind of academic engagement
that reminds institutions of higher education to become more conscious
of the fact that most reforms in internationalization of higher education
are often associated with international competitiveness (competition-
based reforms), the kind of which may not afford the proper space for

human values — and for what human beings value - to take precedence.

Worldwide one can also observe a tendency of people wanting
to ensure their economies are doing better than any other economies
around the world. We can see how this trend informs a human capital
approach to internationalization of higher education, which often neglects
to account for how well people’s lives have been improved. In contrast —
or at least supplemental to the ideals of the “human capital” perspective, as
Sen (1999) reminds us — a capabilities approach encourages institutions
of higher education to not merely respond to neoliberal imperatives that
focus their attention on the instrumental dimension of education but to
consider engaging in issues that touch the essence of humanity: agency,
freedom, and well-being that direct their attention to the quality of life of
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human beings (CROSBIE, 2014). As Sen (1999) posits, “the role of human
beings even as instruments of change can go much beyond economic
production (to which the perspective of human capital’ standardly points),
and include social and political development” (p. 296).

Thus we argue that engagement among partners in
internationalization efforts should invite them to consider how the well-
being ofallinvolved in these processes can be a foundational aim undertaken
by institutions across the globe. The dialogical approach (or pedagogy)
we call for here invites global partners to not merely focus on popularity,
institutional markets, academic excellence, etc., but, first and foremost, on
human beings. Dialogue, collaboration, and internationalization become
centered on people (i.e., people ahead of other aims), ensuring greater

space for people’s choices in life.

In their collaborative efforts, individuals ought to have the
substantial freedoms that enable them to make choices to live life as
they see fit in their own cultural context. The capability of individuals to
choose a life that foregrounds their own well-being demands that social
arrangements create an atmosphere that opens up for them to be or do
what they have reason to value (MITRA, 2006). This points to what Sen
(1999) would call the “agency aspect’ of the individual. (...) someone who
acts and brings about change, and whose achievements can be judged in
terms of her own values and objectives, whether or not we assess them in

terms of some external criteria as well” (p. 18-19).

Following such conceptions, human beings involved in
internationalization efforts in higher education often have (or should
have) in mind what they want to do and become. This points to the need
for dialogue if individuals in the context of such partnerships are to achieve
desirable freedoms. As Sen (1999) posits,

development has to be more concerned with
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enhancing the lives we lead and the freedoms we
enjoy. Expanding the freedoms that we have reason
to value not only makes our lives richer and more
unfettered, but also allows us to be fuller social
persons, exercising our own volitions and interacting

with - and influencing — the world in which we
live. (p. 14-15)

If the goal of development is to create social arrangements that are
conducive for people to have the freedom they need to achieve the well-
being they have reason to pursue, it would behoove us to pay attention,
as Sen (1999) suggests, to the five freedoms that affect human capabilities.
First, there are political freedoms, in which citizens have an authentic
voice in engaging in discussions, debates, and also participating in making
choices of the values they have reason to value in their governance and
political processes. Second, there are economic facilities that refer to the
opportunities people have at their disposal to access market systems that
can improve their well-being. Third, there are social opportunities that
are concerned with issues such as health care, education, and other social
support systems that make social arrangements conducive for individuals
to lead better lives. Fourth, transparency guarantees deal with the ability
of people to trustfully interact with one another without being distrusting
of this interaction. Finally, Sen argues, there is protective security, which
addresses issues of safety measures which are put in place to prevent
individuals from being exploited or pushed into the miseries that are
caused by others. A deficit in one or more of these interrelated freedoms
constitute a source of “unfreedom,” which is inhibitive to one’s developing
and enhancing of their human capabilities (SEN, 1999).

For our purposes, and to better illustrate our concerns in the light
of Sen’s (1999) framework, we might say that where two institutions of
higher learning (or people from these institutions) are partnering and

one has limitations in terms of resources or less information on what
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partnering entails, this might account for as “unfreedoms.” Yet, once again,
collaboration implies that people come together to determine a shared
mission for internationalization efforts, also sharing in the benefits that
follow. We might then say that people should be free from limitations to
be able to be and do what those involved in these partnerships truly value.
In view of that premise, we propose that it is precisely within the context
of dialogue — and thus of respect for others expressed in one’s ability and
willingness to listen to others and exchange ideas — that global partners
can take into consideration the freedoms people ought to have as they

engage in cross-cultural collaborations.

Of Sen’s (1999) framework on human capabilities that is most
germane to our hopes for global partnerships predicated on dialogue is
the freedom of transparency guarantees. We argue that it is difficult for
global partners to pursue human development inspired by freedom if
those involved in these partnerships do not trust one another in terms
of their intentions to engage in collaborative efforts. This is particularly
noteworthy when collaboration takes place, for instance, in exchanges
between institutions from the global north and global south, where
power dynamics and abundance of resources (or lack thereof) may often
be at play. This suggests that an increased emphasis on the freedom of
transparency guarantees is critical in order for partners to trust one another
and genuinely work, by way of dialogue, toward human development for
all involved in these internationalization efforts. Moreover, without trust,
dialogue cannot flourish as to fully usher human development. Trust is
likely all the more important given the cross-cultural context in which
these partnerships often occur, for it is important to trust individuals from
a given culture as experts in their own context rather than attempting to
override their aims and hopes as it becomes apparent when dialogue is
bypassed in favor of pre-established, unilateral outcomes or goals dictated

solely by the open and free market that leads to winners and losers.
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A SPACE FOR HUMAN BEINGS TO
FLOURISH: CONCLUDING THOUGHTS

For the kind of dialogue - and by extension, for human beings — to
flourish in internationalization efforts in higher education, it is necessary to
create a certain kind of space, the kind of which can help global partners to
learn about each other’s hopes and aspirations while collaborating toward
a shared mission. For that to be the reality, dialogue is (or should be) the
centerpiece of internationalization efforts in higher education. However,
we also understand — both intellectually and experientially — that this is
not the default starting point in many cross-cultural exchanges. Thus we
propose that dialogue should be a high priority as global partners embark
in shared cross-cultural projects, conceptualizing it as not merely a means
toward pre-established (often unilaterally conceived) goals and outcomes,
but also an end in itself. Yet for that kind of dialogue to take hold, it first
needs to be embraced and, in many instances, learned, for dialogue is not

simply a commitment but also a skill that needs to be exercised.

What's more, we view dialogue as a disposition toward human
development and the development of partners’ capabilities — including
their capability to “commune” with those they collaborate toward forming
a community where a shared mission can come to fruition for the benefit
of all. In view of possibilities and challenges involved in cross-cultural
collaboration, we are reminded that

when groups of people are not in conversation with
each other, they are not living ‘in community with
each other. When groups are not in conversation
with each other, their misunderstandings and
folklore about each other go unexplored and
the barriers can grow even thicker and more
impermeable. (BAKER et al., 2002, p. 8)
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Dialogue paves the way in cross-cultural collaboration to engaging
and humanizing internationalization efforts that acknowledge global
partners’ humanity and their own hopes and aspirations as a first priority.
Embracing dialogue opens opportunities for learning about “the other”
and, most importantly, about oneself. Through dialogue, partners may
find, contrary to what one might assume, that, more than making such
collaborations “effective” (a larger aim of globalization - the wheels that
often propel internationalization efforts in higher education), the process
tends to slow down quite a bit. We do not bemoan that, however. In
fact, we find in that the opportunity, extending a formulation offered
by Honoré (2005) to this conversation, to learn and acquire the “tempo
giusto” — going as fast or as slow as needed. Through that “tempo,” we may
find the soul of these internationazion projects, as reflected in the souls -

i.e., the beings, the aspirations, the hopes — of partners around the globe.

The process of building dialogical spaces predicated in trust and
transparency are not without difficulties, especially when encountering —
as we are bound to in cross-cultural collaboration - cultural norms and
differences that one must learn to navigate patiently and generously.
This space is often messy. At times, it is also full of both expectations
and apprehensions. Sometimes it masks one’s desire not to offend, not to
oppress, not to distrust. Yet these feelings may be there, if we are willing to
acknowledge them. That said, if our commitment is to the development of
whole persons (both self and others), one must engage with global partners
in the often difficult proposition of community building across cultures.
This, in turn, calls on those engaged in global partnerships to welcome
the challenges and opportunities that help people to humanize those with
whom they aspire to learn more about and thus collaborate toward the

development of human capabilities according to one’s own aspirations.

In these communal spaces where learning from, with, and about

each other are made possible, we are reminder of Palmer’s (1983) wise
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assessment that “alearning space needs to be hospitable notto makelearning
painless but make the painful things possible, things without which no
learning can occur” (p. 74). Such hospitable spaces center on communion
with one another, being welcoming and feeling welcomed, building trust,
being present with one another, exploring ours and others” hopes, and
listening to each other with a sense of both generosity and curiosity. This
hospitable space must be intentionally designed and created. That said,
this act of “creation” may require time and everyone’s willingness to go as
fast or as slow as needed — a value often in contradiction to the seemingly

urgent pace of globalization, with its claims staked on competitiveness.

Freire (1970/2006) is helpful here, too, reminding us that

because dialogue is an encounter among women and
men who name the world, it must not be a situation
where some name on behalf of others. It is an act
of creation; it must not serve as a crafty instrument
for the domination of one person by another. The
domination implicit in dialogue is that of the world
by the dialoguers; it is conquest of the world for the
liberation of humankind. Dialogue cannot exist,
however, in the absence of a profound love for the
world and for people. The naming of the world, which
is an act of creation and re-creation, is not possible if it

is not infused with love. (p. 89)

If collaboration, as we have proposed here, involves a shared
mission (and, indeed, an opportunity to craft collaboratively the terms
of that very mission), it necessarily involves co-creation that taps into
the human assets of all global partners involved in internationalization
efforts in higher education. Moreover, if, at the center of these
partnerships are not merely the instrumental goals set forth in pre-
established outcomes, but in the learning about, with, and from global
partners, the main order of “business” involved in these partnerships
would be the business of educating — of teaching — one another about

one’s capabilities, both present and aspired.
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Assuming that to be a central aim of internationalization efforts
foregrounded by dialogue, the education of those involved, starting
with partners themselves, becomes paramount. In that vein, Freire
(1970/2006) aptly states that education is a communal effort, grounded on
communication, and that, in its most authentic form, would be one “not
carried on by ‘A’ for ‘B’ or by ‘A’ about ‘B, but rather by ‘A’ with ‘B” (p. 93).
This approach highlights the importance of trusting relationships and thus
of transparency guarantees, as Sen (1999) proposes. For we cannot truly
know our partners when personal agendas dictate a more prescriptive
manner in which to bring about the aims of any internationalization
efforts. To know and be known, as Palmer (1983) puts it in framing
communal educational spaces centered on trust and truth seeking, becomes
a central task in pursuing collaborative global partnerships that aim at the
development of whole human beings, along with their human capabilities.

Toward that end, a community of partners needs to be born out
of hospitality — a virtue that invites whole persons in whatever “state”
they come in at the time of the establishment of these partnerships. From
there, while getting to truly know those we partner with, we can build,
in dialogue, a shared mission that, at its center, aims at contributing to
the formation of whole persons. Such spaces make it possible for partners
to learn more about each other and their partners’ aims, hopes, and
aspirations. This, in turn, opens opportunities for further conversations,
one of the most meaningful ways in which people connect with one
another (Baker et al., 2002).

In such dialogical (or conversational) learning spaces what is
communicated — both by expressed words and by the act of listening in a
spirit of transparency — is the inherent value of each partners’ contributions
in the context of a shared mission that animates internationalization
efforts in higher education. Dialogue becomes, then, not only a means but

an end in itself - the end being the enhancement of human capabilities by
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way of communities that foster one’s ability to truly listen (and to listen

truthfully) - to each other. From there, other aims can be pursued for the
benefit of all.

For the purpose of this discussion, one final consideration from
Freire (1970/2006) is worth noting: that “dialogue cannot exist without
humility” (p. 90). Humility encourages one to know one’s limits and
limitations and to be, among other things, mindful of areas in which one
is not an expert or does not know enough about. That, in turn, motivates
one to seek the expertise of those who, through their lived experiences,
know more than oneself. Humility grounded in love for global partners
as people of inherent (not merely “instrumental”) worth, places a different
value in cross-cultural partnerships. As we see it, implicit in any statement
of valuing what others have to say — in wanting to hear their voices - is the

idea of caring and respecting, and of (most fundamentally!) loving people.

By “love” we do not mean a merely sentimental way of interacting
with people, partners in these internationalization projects. Rather, we
mean the human disposition to “have a heart” - i.e., regard and respect —
for others and their lived experiences in the world (the “local world”) in
which they live and call their own. This is not love that “romanticizes” their
condition and predicament, as if to consider theirs necessarily better than
ours. It is love that seeks to find assets in others, resisting the temptation
to look for deficits, which often tend to reinforce the notion of “haves” and
“have nots”: a notion that Freire (1970/2006) calls us to resist.

With that, we enter these global partnerships not only with the
presumption but the expectation that all involved will be “haves” - that is,
more specifically, people who have a heart from which they derive their
hopes to contribute to the success of these global partnerships. Though, for
good or ill, this may not be apparent to (or even desired by) all who engage
in these internationalization projects, people’s hearts will inevitably steer

the mission of these partnerships in desirable or undesirable directions.
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‘We think that this becomes even more important to notice — or to keep in
check — when persons coming from distinct economic and social realities
(e.g., the meeting of global north and global south) come together to

advance internationalization efforts in higher education.

The alternative we have proposed here should not be interpreted
as a negation of the way in which internationalization is presently shaped
in higher education across the globe. Our assessment of “what could be”
(normatively, that is) does not aim at shaming people who partake in it with
various frameworks and expectations. We recognize the pressures that are
upon people (students, faculty, researchers, and other stakeholders) who
partake in internationalization efforts in a time when market ideals seem so
perennial in the context of higher education worldwide. Rather, we present
this as what we would hope to see in the context of internationalization
efforts. We aim, aspirationally, at an increasingly humane collaboration
among global partners who would embrace dialogue as a starting (and,
at times, an ending) point of these efforts facilitated by globalization in
the 21st century. It is our hope that these efforts would further develop
persons involved, enhancing their human capabilities in hospirable spaces

inspired by transparency and trust.

Today’s approach to internationalization demands that people in
institutions of higher learning look at themselves as being part of the larger
academic world that goes beyond individual institutions and countries,
reaching the global level (Sutton, 2010). However, this requires partners
involved in internationalization to enhance their capacity to listen to those
perceived to have less power, knowledge, skills or any other capability
that is valued in relationships and in a global academic community. It is
impossible to work together if we cannot listen to others in partnership
as to be open, humble, and respectful (whether in agreement or in view of
disagreements) of other people’s ideas and perspectives. It does not make

sense for those who contribute to internationalization efforts through
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higher education to call themselves partners when, in reality, they do not
intentionally listen to each other. Partners in institutions need always
to be willing to listen to others and to value the vision others have as to
what ought to be accomplished in global partnerships facilitated by the

internationalization of higher education.

It is one’s ability and disposition to dialogue that will enable all to
approach partnerships with humility and, thus, the desire to listen to others
with whom they collaborate. In turn, this creates an environment of trust
and transparency among global partners and partnering institutions. A
pedagogy of dialogue strengthens the foundation of genuine cross-cultural
collaboration aimed at sustaining internationalization efforts that inspire

and cultivate human development.

42



REFERENCES

ALTBACH, P. G. Global perspectives on higher education. Baltimore,
MD: Johns Hopkins University Press, 2016.

ALTBACH, P. G.; REISBERG, L.; RUMBLEY, L. E. Tracking a
global academic revolution. In: ALTBACH, P. G. Global perspectives
on higher education. Baltimore, MD: Johns Hopkins University Press,
2016. p. 15-28.

BAKER, A. C,; JENSEN, P. J; KOLB, D. A. Conversational learning: an
experiential approach to knowledge creation. Santa Barbara, CA: Praeger
Publishing, 2002.

CROSBIE, V. Capabilities for intercultural dialogue. Language and
Intercultural Communication, v. 14, n. 1, 2014. p. 91-107.

FREIRE, P. Pedagogy of the oppressed. Traducio de M. Bergman Ramos.
New York: The Continuum Publishing Company, (1970/2006).

GERELUK, D. Flourishing and well-being in the academy: a
capabilities approach. Philosophical Inquiry in Education, v. 25, n. 2,
2018.

HONORE, C. In praise of slowness: challenging the cult of speed. New
York: HarperCollins, 2005.

KEZAR, A.].; LESTER, J. Organizing higher education for collaboration:

A guide for campus leaders. San Francisco: Jossey-Bass, 2009.

MITRA, S. The capability approach and disability. Journal of Disability
Policy Studies, v. 16, n. 4, 2006. p. 237-238.

PALMER, P. To know as we are known: education as a spiritual journey,
New York: HarperCollins, 1983.

43



SEN, A. Development as freedom. New York: Anchor Books, 1999.

STEGER, M. B. Globalization: A very short introduction. Oxford, UK:
Oxford University Press, 2013.

SUTTON, S. B. Partnering: transforming internationalization
through partnerships. International Educator, Jan/Feb, 2010. p. 60-63.

TORRES, C. A. Public universities and the neoliberal common
sense: seven iconoclastic theses. International Studies in Sociology of
Education, v. 21, n. 3, September 2011. p. 184-185.

WALKER, M.; UNTERHALTER, E. The capability approach: its
potential for work in education. In: WALKER, M.; UNTERHALTER,
E. (org.). Amartya Sen’s capability approach and social justice in education.
New York: Palgrave, 2007.

44



2. GLOBALIZATION AND HIGHER
EDUCATION ADMINISTRATION IN TIMES
OF PANDEMIC

Milene Bartolomei Silva
Orddlia Alves de Almeida
Iandara Schettert Silva

The world is changing at a fast pace and the
knowledge society is advancing in the constitution
of high-level human resources capable of
interpreting the internationalized conditions
that fuel internationalization itself at universities
(MORHY, 2005).

INTRODUCTION

Lately, we have seen a series of significant changes in societies
across the world that have contributed to a new reality in which we live
and the transfiguration of Higher Education that had prevailed until then.
According to Unesco (2020), the SARS-Cov2 coronavirus pandemic
interrupted the face-to-face activities of 91% of students worldwide. From
then on, a new reality is imposed on Higher Education Institutions (HEISs)
for the coming years.

The University had to adapt this year to reduce damage. What
we observed were not only health risks, but also damages in pedagogy,
in administration and management, and in institutional budgets in all
sectors. Higher education administration was challenged to guarantee
the maintenance of a high quality and safe education. Many difficulties
and limitations were imposed by a sense of emergency resulting from
the pandemic, leading to new administrative adjustments that had to be

organized within institutions of higher learning.
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After the public health emergency situation in Brazil was declared
as a result of Covid-19, measures were taken to navigate new challenges.
One of these new measures was the creation of the Emergency Operative
Committee of the Ministry of Education (BRASIL COE-MEC, 2020a). The
work of this Committee brought about the Ordinance 343/2020, amended
by Ordinances 345/2020 and 395/2020 as well as the Provisional Measure
934/2020, which authorize the substitution of face-to-face classes with
classes through digital media, utilizing information and communication
technologies. Exceptions were made for internships, boarding schools,
laboratory practices, and for medical courses. The flexibility of school days
was also authorized, as long as the minimum course load was maintained
(BRASIL, 2020b, 2020c).

With these changes, new information and communication
technologies (ICT) have taken on a predominant role in the context of
educational practices at the universitylevel. These new dynamics interfered
not only in the daily life and behavior of each faculty and student, now
reflected in the way they organize, restructure and/or operationalize their

own social and institutional dynamics.

This chapter seeks to promote some reflections on globalization
and administration in higher education in times of pandemic. We ask:
How are globalized practices mediating the training processes of students
in undergraduate courses? Firstly, the concept of internationalization will
be addressed, considering the universe of higher education institutions.
Then, this internationalization process in times of pandemic will be
discussed, having as a reference the reality of the Federal University of
Mato Grosso do Sul (UFMS).
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THE INTERNATIONALIZATION OF
EDUCATION: BRIEF CONSIDERATIONS

The discussion and production of knowledge in Brazil about the
concept and practice of internationalization in higher education is very
recent. Until the 1990s, much was said about international education
due to various practices in higher education. However, they were not
always discussed in the context of public educational policies. In the last
two decades, we observed, in particular, a new perspective that impacted
the academic environment, leading to the development of studies and
research that evidenced a conceptual change sustained by theoretical and
practical references for the consolidation of understandings about the

internationalization of Brazilian higher education.

Based on this premise, it is possible to affirm that the
internationalization processes of education present in the context of
Brazilian higher education will now be seen under a different light.
The academic life of both faculty and students has always been marked
by exchanges. We observe these exchanges in various forms: the way
foreign authors and researchers have access to publications, the arrival
of foreign professors to work at Brazilian institutions, their participating
in international events, their teaching at the graduate level (master's and
doctorate courses) in the various disciplines, as well as their academic
collaboration in the production of knowledge.

In this context, and amidst the norms of higher education,
Brazilian universities are seeking to adapt to the implications of
international influences. However, one cannot lose sight of the processes
of regionalization of higher education institutions, marked by economic
consequences and the transformation of society. Institutions seek, through
internationalization, to qualify educational processes, research, the process
of knowledge production, breaking with paradigms that are emblematic
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of higher education. Internationalization must be understood as a global

process of formation of citizens who can act in any social context.

Before we fully unpack our arguments, and in order to be clearer
about the concept of internationalization, we turn to Morosini (2006),
who deals with what internationalization of higher education means,
namely, a complex concept, encompassing a diversity of terms, such as: a)
international dimension, present since the beginning of the 20th century
and characterized by being a necessary phase in a globalized world; b)
international education, an organized activity prevalent in the United
States between World War II and the end of the Cold War, mainly for
political and national security reasons; c) internationalization of higher
education after the Cold War and with characteristics of a strategic
process linked to the globalization and regionalization of societies and

their impacts on higher education.

Considering the various concepts presented above, what is observed
is that the process of implementing internationalization in institutions of
higher education has become a basic premise in the discussion of relevant
aspects of quality, scientific, and cultural development. This process
has become a mediating factor in the institutional relations established
between different countries, on different continents, which are essential
for the implementation of public policies.

Knight (apud BORGES; VERDU; RADAEL, 2018, p. 4-5) draws
our attention to other aspects of the internationalization of higher
education that cannot be overlooked:

[...] for some, it means a series of activities, such
as: academic mobility of students and faculty,
international networks, associations and projects,
new academic programs and research initiatives.
For others, it means transmitting education to other
countries through new modalities, such as university
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branches or franchises, using a variety of face-to-
face and distance techniques. For many, it means
the inclusion of an international, intercultural, and/
or global dimension within the curriculum and the
teaching-learning process. Yet others conceive of
internationalization as regional centers of education,
hot spots, knowledge networks. International
development projects are traditionally perceived as
part of internationalization and, more recently, the
increased emphasis on trade in higher education is also

considered as internationalization.

More than a cyclical change, this is the basic determinant for
structural changes to occur in the scope of educational institutions,
which involve the guiding tripod of their actions, namely teaching,
research, and service. At the same time, one must not lose sight of the
important articulation that must be done to ensure the integration of the
international, intercultural, and global dimensions. It must also be clear
that the integration of these various dimensions goes beyond the idea of a
simple appropriation of the concept of internationalization of education,
based simply on carrying out activities that are mirrored in other
international realities, or of importing techniques and methodologies,
much less of franchises of universities that aim at gains in quantitative and

methodological terms.

What higher education should aim at achieving are references
based on the quality of higher education that promote the exchange of
experiences and the articulated production of knowledge. Furthermore,
the internationalization process of Brazilian universities must be guided by
principles of decolonization. This is a justified debate since the globalization
process has been experienced by cultures and peoples distant from the
Brazilian reality, and has led, in the realm of economics, to increased social
exclusion. We know that:
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the decolonization of knowledge questions
the structures that build the myth that
modern Western science is the only one that
has legitimacy, helping us to understand the
geopolitical design that places certain countries
and regions of the globe as producers of culture,
while others position themselves only as
consumers, and brings to the scene the narratives
and knowledge produced by “non-Western”
Black and Indigenous populations (NUNES,
2018) our translation.

From this point of view, internationalization must constitute
the transformation of practices, which goes beyond the walls of the
university and local borders, practiced in terms of physical mobility,
academic cooperation, and transfer of academic knowledge. Moreover, it is
important to aim at student-centered education proposals, using cross-border
methodologies, which are innovative and active where the student becomes
an active subject in the construction of knowledge, while being encouraged to
assume the role and authorship of his or her formative process.

THE INTERNATIONALIZATION OF HIGHER
EDUCATION IN TIMES OF PANDEMIC:
THE CASE OF THE GRADUATE PROGRAM
IN HEALTH AND DEVELOPMENT IN THE
MIDWEST REGION AT UFMS

The internationalization of higher education could have been
the most affected field of activity due to the cancellation of international
flights, closed borders, canceled conferences and symposia, students
in mobility processes returning to their homes, doctoral students with

50



scholarships to study abroad being canceled, and visiting researchers/
faculty “trapped” abroad. Despite these challenges, it was still possible
to seek internationalization through Information and Communication
Technologies (ICTs).

UFMS was one of the institutions that received financial resources
from the CAPES/PrInt project. This project benefited several graduate
programs and, indeed, encouraged internationalization. Students and
professors were finally able to have real experiences in the production of
knowledge, experiencing personal fulfillment while "doing things with
their own hands”.

The Graduate Program had already been involved in
internationalization practices. These had been, to date, due to individual
partnerships and some research teams. Here, we refer to researchers who

knew each other and who already worked with academic mobility.

We need to stop and rethink what we are doing so far. The
process of implementing internationalization in institutions of higher
education must be cohesive and with objectives that can be achieved. The
opportunities that each researcher can generate depend on many factors
that can make national and international resources available especially
for research. Brazil is a country that has, in its diversity, a rich field of
scientific production. But for some reason some researchers have different

"connections."

When we return to the specific experience of the Graduate
Program in this year of pandemic, we believe that globalization is
an important part of this evolution. There was an initial partnership
between laboratories of molecular biology. Following that, there was an
opportunity for faculty mobility. During that experience, the presence
and characteristic of the Program, in view of its interdisciplinary nature,

allowed for new opportunities. A new partnership is formed between
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research “laboratories” that aim at social insertion. Finally, despite the
pandemic, which resulted in the “temporary halting” of initial plans
outlined by years of research, other partnerships were formed. New
global internationalization objectives, which had not been previously
planned for, were surprisingly consolidated. These new opportunities are
directly proportional to the new objectives and, in turn, involve additional

collaborators.

In this case, we are referring to an international course that was
taught with eighteen Brazilian graduate students, four faculty members
in three continents, which resulted in this scholarly volume (this book).
Interestingly, with the pandemic and the need for isolation, no activity
should have been viable. The initial project did “stop”, but another started
with a digital tool that afforded a unique opportunity for distance learning.
With the same objectives already discussed, it was possible to exchange
experiences, use different technologies, experience academic and teaching
mobility, and partake in scientific production through international
partnerships. Even the initial project, which required laboratories and

technology transfer, did not stop.

Master's and doctoral students worked together, faculty and
students who did not know each other met via video conferencing to
exchange experiences. We see this as more than social insertion - indeed,
more than internationalization or globalization. We count this experience

as humanizing education.
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3. HUMAN CAPITAL THEORY,
EDUCATION AS INTEGRATION AND
INSERTION IN GLOBALIZATION

Ady Faria da Silva
Graciele da Silva

INTRODUCTION

Society is an organization with different parts and functions. The
individual is born and educated in this organization and everything he or
she does or produces becomes part of that organism. Going to church,
paying bills, working, and dying — when, in this case, one needs a state
license to be considered dead — makes evident the imposition of behavioral
rules that must be followed by everyone. This human behavior is justified
by theoretical tools that determine the way these organizations function,

whether publicly or privately operated in various sectors of society.

Living conditions, shaped by the needs of each individual, fill this
organizational system. Human relations have become a foundation within
that organization. Humankind is endowed with needs that guide and
stimulate behavior and personal goals. Thus, one’s needs are met while

other needs emerge.

Human needs according to Maslow (1954) are organized in
hierarchical levels as if they were a pyramid: physiological, safety, love
and belonging, esteem, and needs for self-actualization. The physiological
needs, linked to impulses, when relatively satisfied, lead to the need for
security, which stems from the existence of perceived threats in the
environment. This need for security is mobilizing, active, and dominant
of resources in emergencies, such as in the context of wars, diseases,
natural disasters, instances of crime, and lack of social order. The social
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need arises from the association of participation and acceptance by others,
consisting of the ability of each person to realize their own potential for

self-development.

It is necessary for the individual to understand basic needs
in order to discern his or her cognitive needs: mental processes of
perception, reasoning, and action. This will assist in how one’s goals and
one’s personality will be driven. Thus, in an organization, there may be
contradictions that need adaptation. These objectives must be developed
reflecting each purpose (MASLOW, 1954; PREVE, 2010).

For the development of an organized society, the theory of human
capital is consolidated as an ideology of economic development, interfering
in the training of professional educators and other mechanisms. However,
this influence becomes more and more evident with the globalization
process that started to establish new rules within this perspective of life

and market.

From this organizational perspective, education is characterized as
a balance between the influences arising from globalization and human
development along with its peculiarities. Considering that education
presents itself as a particular place of involvement with the dominant
society, it is promoted by individuals who produce specific pedagogies
based on their social relationships. On the other hand, it is important
to highlight that the influences resulting from this process allow these
individuals to broaden their horizons and knowledge, affording an
opportunity for the exchange of experiences in different cultures. At this
time, the ideologies surrounding the theory of human capital, education,
and globalization will not be discussed. Rather, we will reflect more

broadly on the topic.
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HUMAN CAPITAL FORMING
RATIONALIZED HUMANS

20th century education was marked by a structural crisis as a
result of the war and materialized in overproduction, while the theory of
human capital was incorporated into modern economic theory by Jacob
Mincer and popularized by Schultz and Becker in the 1950s and 1960s.
The main idea is that labor is not just a factor of production, but a type of
capital. Education came to be seen as an equalizer of social inequalities,
being used as a stage for individual investments that qualify the individual
for the job market. Education, as a tool to minimize social inequalities,
was intended to be expanded to contain the communist threat. “The
quality of human capital not only improves the individual performance
of the worker, making him more productive, but it is a decisive factor
in the generation of wealth, the country's economic growth, and social
equalization” our transletion (MOTTA, 2008).

In the search for this equalization, the theory of human capital
proved to be a fundamental part of the development of human capacities,
while consumption and the need to accumulate goods grew. This new
system was influenced by capitalist countries that sought to slow the
advancement of communist systems by promoting changes in the

educational systems of peripheral countries.

In present times, education is understood as a fundamental
mechanism for modernization, development, and progress. Only through
education can poverty be overcome, showing the relationship between
education and the capitalist economy (MOTTA, 2007). At that point,
education started to be used as an idea that enhances the individual's
production and consumption capacity. Education is now treated as an

investment that will make the individual achieve certain results.

In this theory, the human being must be educated and directed

toward the provision of services, goods, and capital. In other words,
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education cannot be separated from the development process. The
knowledge capacities of human beings can be considered a form of capital.
However, Schultz declares: “a product of deliberate investment, that an
index has developed [...] much faster than conventional (non-human)
capital, and that its growth can very well be the most unique feature of the
economic system” (SCHULTZ, 1973, p. 31).

Schultz included in his analysis the relationship between the
development of the variables of the school system, migratory currents, and
social health assistance services, in order to put together his equation that
would value the human factor in economic growth. From this perspective,
investing in human capital has become fundamental for the development
of society and the rise of the individual. With that, the school was
charged with the duty to educate in order to reduce the problems of social
inequality. Finally, for those who cannot achieve social mobility, they are
to blame (FRIGOTTO, 1993).

The human capital theory defines the obligation of the school in
the formation of the individual as a pillar of society at the same time that it
removes the obligation of the State toward its citizens. However, it boosted
economic development, creating a world of appearances, increasing
the value of goods, and subjecting prices and values to negotiation.
Thus, barriers were created for the development of socialism and the
fragmentation of the working class which, in the words of Marx, (2013, p.
229) consists of “[...] an absolute impulse for enrichment, this passionate
search for the value it is common to the capitalist and the accumulator, but
while the accumulator is just the maddened capitalist, the capitalist is the
rational accumulator”.

The same happens with education once it has been commercialized
and its quality is determined by prices and values. A capitalist society
seeks the best schools and the best programs for its children, making

them increasingly competitive. It cannot be denied how much the theory
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of human capital is present and influencing society which, in Schultz's
(1973) definition, (I) formal education constitutes the main source of
human capital; (II) informal training in the context of a private business
and training in the labor market; (III) the experience acquired during the
professional life can be one of the strongest influences in the creation of

human capital.

The human capital theory is used from an economic point of view
to justify how much it costs to educate a human being. At the same time,
it shows that production through human labor is part of national income
while promoting individual income. These skills of human beings are
stimulated by the school, which creates individual qualities and training
for the job market. The individual is born and grows to exercise functions
delegated to him. These functions are realized in production under
the justification that the expenses with education allow the return to
the society through charged fees that should be reverted to the society.
Education contributes to economic growth, but this process does not only
consist in the formation of physical human capital, but it involves human
skills, innovative knowledge, and the mobility of resources (KARATZIA-
STAVLIOTIL; LAMBROPOULOS, 2012).

The way in which individuals are stimulated for growth depends
on the accumulation of goods used in the production of other goods. This
growth does not depend on quantities, but on the manner in which they
are combined. That is why international and political organizations prefer
actions without entering into negotiations or analyzing the complexities

involved in education.
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FORMATION IN MODERNITY AND POST-
MODERNITY

Modernity is linked to the idea of rationality, established with the
scientific and cultural revolutions of the 16th and 17th centuries. The
aspirations of modernity arose with the purpose of changes in scientific,
intellectual, economic, political, cultural, social, and religious thinking.
This process broke with medieval thought, grounding new worldviews
and different ways of thinking. Still, it marks the transition from feudalism
to capitalism in western Europe, the transition from transcendence to
immanence, from verticality to horizontality, thus seeking to establish the
relationship between man and nature, the church’s struggle against the
mathematical-natural spirit of Giordano Bruno and Galileo Galilei. An
autonomous truth of nature began to be revealed, with its own language
and laws within the reach of man (PEREIRA, 2014).

The emergence, characterized by this rupture of the capitalist or
rational industrial society in the West, implied a process of modernization
of culture in society, in the political-economic aspects, causing changes
in the structures established in society. This created a rationalization of
worldviews and religion, allowing for a cumulative increase in empirical
knowledge aimed at the development of productive forces (SILVA, 2016).

During this period, the old and the new faced each other in
view of the peculiarities of “the modern” with individualism and
the domination of nature. The postmodern, on the other hand, had
characteristics of a new science and market economy, capitalism,
and secular culture. Modernity was marked by excessive confidence
in reason, in narratives of social transformation, and in the desire to
apply abstract theories to reality. This desire started to be constituted
by “image machines from television, computers, the Internet and
shopping centers” (ANDERSON, 1999).
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The transformations of politics, religion, ethics, social and technical,
configured the new pedagogy of education. In this transition from the
absolute state to the modern state, education, which was predominant as
education within the family, began to have greater influence in shaping
the individual. The model of society founded on a single belief is now
being reformulated through the Reformation and Counter-Reformation
within Christian society. Ethics starts to be concerned with nature and
society, relating individuals in their subjective worldviews. In view of
these changes, educational and school techniques had to be adapted to
serve a society that was hitherto repressive, inserting the individual into
a control system belonging to the government’s ideology and bureaucracy
(TRINDADE; MENEZES, 2009).

This new intellectual and cultural formation, elaborated by the
modern society, gives rise to the modern school rationalized for the
formation of the well-educated civilian man, which means the model of
social conformation of the aristocracy. Later, it extended to bourgeois
groups and to society, except the people (TRINDADE; MENEZES, 2009).

In the 18th century, education became the center of social life,
with the purpose of ratifying social classes and groups, as well as training
citizens for social productivity. Its purpose was to emancipate citizens
intellectually from authoritarian religious models, reinforcing individual

formation constituted by autonomy and freedom.

Since 1970, new postulates of modernity have appeared, raising
the flag of liberal democracy against the alternatives of changes. This
new concept of postmodernity can be understood as a crisis triggered
by the paradigm shift at all levels of understanding of the human
being, becoming known as the “knowledge society”. This concept
was an adaptation to the restructured capitalism to “qualify workers
to operate a computerized labor system, who have the capacity to
solve problems and, above all, who submit themselves to the super-
exploited and recommended work” (SOUZA, 2014).
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Enlightenment rationality starts to be rejected, as well as any
representation outside the discourse. “War is declared on the subject’s
myth and the concept of praxis is marginalized in favor of textual
analysis of social practice” (MCLAREN, 1993). Even though it is not
homogeneous, postmodernism breaks with some suspicions regarding the
potential emancipator of reason and disbelief imposed by the new way of
thinking. This “postmodernism is skeptical about truth, unity, and progress. It
opposes what it sees as elitism in culture, tends towards cultural relativism and
celebrates pluralism, discontinuity, and heterogeneity” (EAGLETON, 2005).

This kind of thought was disseminated in France, by the post-
structuralist school, and disseminated in works by authors such as Foucault,
Derrida, and Lacan. Gradually, the term post-structuralism coincides with
that of postmodernism, through the return to the thought of Nietzsche
and Heidegger. In the United States, the prefix “post” had already been
used in 1973 by Daniel Bell, in the work “The advent of the post-industrial
society”. In the ideological field, postmodernism was allocated in large
part of the discourses in the arts, music, and cultural production, as well
as in the practices of productive formation of the material bases of society.
Postmodernism is related to questions of knowledge and technology
regarding the new forms of society to organize. In this context, the
“material basis of postmodernity is then economic globalization in all the
implications that this phenomenon has been meaning for societies or
subjects" and consists of a new market logic (SANFELICE, 2003).

The role of postmodernity is to obscure the paradoxes of a capitalist
society and its concern is to delight in the computerization of society in
“the processes of typing”. In other words, “if the era of modernity was
inaugurated with that Descartes phrase 'cogito, ergo sum' (I think, therefore
[ am) the era of postmodernity seems to replace that phrase with this one:
'digito, ergo sum' (I type, therefore I am)” (LOMBARDI, 2003).
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Modernity has allowed a transformation of culture and, in Bauman's
words, culture transforms from stimulant to tranquilizer; the arsenal of
a modern revolution in the repository for the conservation of products.
Culture moves from tedious reproduction of society to maintaining
balance in the system before losing position (BAUMAN, 2000).

Frigotto explains that, for this society, the changes in the concept
of human capital “express the ideological way in which the crisis and
contradictions of capitalist development are apprehended, covering up
the effective mechanisms for recomposing the interests of capital and its
mechanisms of exclusion” (our translation). The relations of postmodern
society are seen from its relations materialized in globalization, instituted
asanew era of the market. The concept of globalization and new neoliberal
paradigms such as post-structuralism, post-modernity, post-industrial,
and the knowledge society, reside in concepts with no historicity
(FRIGOTTO, 2005).

In this way, modernity established normative elements that provide
a new perspective of order, future, and educated subject. It also provides
the means to implement these new forms of knowledge. In Kant’s words,
education is an art that needs to be perfected. As a source of good in
the world, man must be disciplined, preventing the animal side from
harming the individual or collective human character. He must also be
cultured because being cultured will allow him to embrace his knowledge.
Moreover, he should be prudent while remaining in society, be loved,
influential, and zealous for moralization, because it is up to him to choose
good ends for his life (KANT, 1999).

Postmodern education offers important references for educators
and students while proposing to experience a pluralistic and changing
world. By improving and surpassing the concepts of the modern tradition,
it allows connections with the socio-educational reality of each individual.

The goal is to build a creative education and thus allow and encourage the
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active participation of students. In this vein, training today must be focused
so that the individual has the capacity for reflection and understanding of
the context in which he is inserted. It is a game of negotiations and tensions
between the school, the professionals, the customers, and the organizations
that employ or remunerate him. Professionals are increasingly subject to
bureaucratic, technocratic, and market logic, contributing to the reduction
of teacher autonomy in the classroom. Pedagogical training must integrate
scientific, literary, and artistic training, preparing professionals to be
opinion-makers. Toward this aim, investment is necessary. The student
(aspiring professional) is considered to know and express his needs,

expectations, and desires related to his own training.

EDUCATION AS INTEGRATION AND
INSERTION IN A GLOBALIZED WORLD

Education in a globalized world must allow teachers to build and
reinforce their own local cultural identity so that external interferences are
minimized. “No educational action can do without a reflection on man and
an analysis of his cultural conditions. There is no education outside human
societies and there are no isolated men” (FREIRE, 1979).

Nowadays, globalization ends up interfering in education,
either by public policies or by the influence of international entities. It
is a fact that the local academic space became part of the global space,
allowing the flow of ideas to materialize in different types of material
supports such as academic journals, books, international conferences,
academic mobility, and international research projects (BEECH, 2012).
While the global world allows for new interactions, it restricts the
individual’s ability to form his or her ideas within his or her cultural
context, bearing in mind that the scale of global population movements
expands each day. In Bauman’s words, governments exploit the
creativity of individuals to the maximum, but with limitations to
please the electorate (BAUMAN, 2000).
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Globalization has allowed a change in the structure of the world
economic system, has crossed borders, and fixed itself on the speed and
speed of information. This was transformed into a territory without
borders, which in Habermas’ words “empties the sovereignty of national
States” (HABERMAS, 1996).

This loss of sovereignty stems from the State’s own inability to
protect and provide a sense of safety to its citizens. The State has also
become unable to provide its citizens with a dignified life and, above
all, an education capable of transforming challenges into opportunities.
Globalization has consequences and influences the mutual separation
between power and politics. At the same time, abandonment by
the weakened State rarely discusses these paradigm shifts as a global
differentiating character (BAUMAN, 2000).

The massive expansion of technologies and information to some
extent does not reach the entire population in a democratic manner. This
globalization process is linked to social exclusion, allowing wealth to

accumulate for the richest while hindering the autonomy of the poorest.

In the process of colonization in the previous century, where
colonizing nations imposed their culture and way of seeing the world on
colonized people, globalization imposes its own rules and ideals within
a given society. It is important, however, to avoid a simplistic view of

globalization.

It is also known that globalization is the result of the actions
of powerful governments, which forces countries without resources
to adhere to trade treaties and business agreements that benefit large
companies. In a way, this ends up creating and monopolizing nations’
economies without any obligations towards their respective populations,
thus incapacitating discussions about neoliberalism which is one of the
most notable characteristics of globalization (CHOMSKY, 2002).
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It is worth mentioning that foreign influences on education require
a more comprehensive concept of space. In addition to considering the
State as a fundamental actor, they should reflect on other actors involved
in the transfer of educational ideas, such as international agencies,
consultants, universities, corporations, development agencies, regional
blocs, and NGOs (BEECH, 2012).

With globalization, there is also a progressive loss of the basic
principle of identity that is linked to the roots that man builds throughout
his life. They tend to succumb to another way of life that does not belong to
him, produced on an industrial scale, which inundated him with poverty in
sub-regions lacking resources such as drinking water and basic sanitation.
In view of these conditions, those who were subjugated by globalization
become economically dependent on institutions that end up creating
structural problems, social inequalities, marks of poverty, and social
exclusion. It is important to emphasize that global economic integration
has always gone hand in hand with globalization. Socioeconomic
exclusion contributes to the lack of infrastructure, housing, and
educational opportunities for the majority of the population, in addition
to contributing to the intensification of social exclusion. This is due to the
set of pressures and global growth that results in the ethnic dispersion of
individuals and unstable economic growth cycles (VALENTE JUNIOR,
2017).

In this globalization, human products are not produced in terms of
their utility, but in exchange for what matters from the market’s point of
view. In this way, inequalities are hidden and the realities presupposed by
the globalized world are masked. The global powers located at the top of
the hierarchy reach flows that will be cultivated and even imposed as long
as they are allowed. As if it were a disconnected scene, this unsynchronized
speech will appease managers of the global order (BAUMAN, 2000).
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Education is based on its objectives and is a predominant factor in
the search for knowledge. This search overlaps with the impositions of the
globalized world as a mismatch influenced by globalization in the education
of peoples around the world. The community that suffers interference
from external agents is usually from underdeveloped countries with low
levels of human development and precarious education. That community,
in turn, ends up being victimized twice: once because it is exploited and
another time because it does not receive due qualifications to be developed.

For this reason, educational practices, policies, and ideas from
different locations have been analyzed in comparative education through
the concept of transference. The interpretations are largely centered on
the relations between countries that, in the globalized context, are under
foreign influences, leading to a complex entanglement. The global society
occupies a scenario of indefinite space and that apparently does not exclude
anyone, since the pre-existing traditions cannot escape contact with “the

other”, or with alternative ways of life.

Thus, there are significant social relationships that are different
and simply cross State boundaries and allow large education corporations
to present themselves as forming a global elite and determine how these
individuals will be trained. These States are guided by policies that use
the transfer of solutions from one context to another as a basis. Within
the global space of education, this becomes more complex. “Comparative
education presents the need to create new conceptual devices to understand
the circulation of ideas about education in today’s world and the way in
which this circulation affects educational practices in different contexts”
(BEECH, 2012).

The educational reform should be oriented toward keeping pace
with the economic structures dictated by World Bank rules. In certain
cases, they are based on measures of return on education, even though

these rates are difficult to measure. In this negotiation called cost-
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efficiency, the most effective instructional materials such as a blackboard,
chalk, and textbooks are considered. Group work is seen as a promising
teaching technique for “developing countries” (BEECH, 2012).

The World Bank states that the overarching goal in education is to
help borrowing countries to reduce poverty and improve living standards.
Along with financial resources, the “client country” also receives a
particular view of education. This does not only imply borrowing financial
resources, but also using the ideas of educational bases used by the bank
as a model “when client countries receive a loan from the World Bank for
educational purposes, this act is not just a transfer of funds: it is also an
educational transfer”. (BEECH, 2012).

With that, in view of the globalized world, it is necessary to
maintain the understanding of different perspectives, coming from
different cultures, in order to promote new knowledge and ideas. The goal
is to improve educational practices and policies by formulating theories
and generalizations about the multiple interactions between education
and society (COWEN, 2012). “Knowing is not the act by which a subject
becomes an object, where he receives meekly and passively the contents
that another person gives or imposes on him. Knowledge, on the contrary,
requires a curious presence of the subject before the world. It requires its
transforming action in reality” (FREIRE, 2013).
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FINAL CONSIDERATIONS

Globalization has made it possible to cross borders and make
teaching homogeneous. Thelocal start to impact the global, creating a chain
reaction in which local events can affect the global world. Information
is available to individuals in the globalized world as an effective tool in
the dissemination of content. Educational agents in the local context
participate as authors and contribute to this process of globalization of
education, overcoming economic, cultural, and geographical boundaries.
Social relations, activities, and connections are expanded, intensifying the
acceleration of exchanges and social activities through technologies. A
world as a global frame of reference for human thought and action must

involve the macrostructures of the global personality.

The challenges imposed by globalization in the educational process
are to assist the individual to transform his own reality, preserving his
identity in a way that contributes to the global in a critical way without
passively accepting what is presented to him. It cannot be denied that this
educational process influenced by globalization serves as a basis for the
emergence and implementation of new ideas, new concepts established
by these relationships. And as Paulo Freire already said, we tend to bow to
modernization, accept education and information in the form and manner
imposed - that is, we must always be willing to understand in a rational
way how the information already structured will influence us. Our
outlook should not be only through a reflection in the mirror. Instead, we
must look through it with a different lens, because only in this way can we

understand and finally carry out learning in the truest way.

Globalization is configured as a socio-economic process that
presents itself to several individuals as a meeting of cultures that allows for
the inclusion and at the same time the exclusion of certain individuals and
communities. In sum, we ask: what will be the role of society in equalizing
and dimensioning the transformations that have occurred through
globalization and education, without losing the empathy of the human

being and the humanization of society?
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4. CHALLENGES OF TEACHING WORK
IN PANDEMIC TIMES: CONSEQUENCES
OF COVID-19 OR EFFECTS OF
GLOBALIZATION?

Guilherme Afonso Bento Mello

Luiz Fernando Delboni Lomba

THE COVID-19 PANDEMIC AND THE
“NEW NORMAL"

The Covid-19 pandemic impacted the world in 2020 and removed
everyone from their comfort zones, from the perspective of how each
sector carried out its activities. In the area of education, it was not different,
directly affecting the relationship of all actors in the school context:
students, parents, teachers, education professionals, and the school itself, in
its physical essence, which had to close its doors, with the aim of avoiding

agglomerations and the consequent spread of the coronavirus.

A common statement during the pandemic was that the period
brought a “new normal’, referring to the changes in the patterns
experienced by society, influenced by the pandemic. When referring to
the school, the “new normal” was pointed out as the possibility of changing
to a new school condition, repositioned along the lines of the 21st century,

in contrast to the outdated model of the last century still in force.

This “new normal” imposed new challenges on the work of teachers,
as pointed out by the study of the Study Group on Educational Policy and
Teaching Work at the Federal University of Minas Gerais (GESTRADO/
UFMG, 2020) on the conditions of public basic education in Brazil, during

the pandemic period.
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The motivation of this article will take place in this context, based
on the consequences of globalization, with the questioning: are these
challenges (from teaching work) coming from the Covid-19 pandemic or
are consequences, rooted in the school context, arising from the effects of
globalization?

THE TEACHING WORK IN PANDEMIC
TIME

To guide the discussion, scientific articles were identified - indexed
in Peridédicos Capes from the descriptors "education", "Covid" and

"teacher” - that discuss the problems related to the teaching work.

The teachers' difficulties in carrying out their professional
activities during the Covid-19 pandemic period are related to working
conditions (use of digital technologies; preparation of materials / classes
for the digital format; non-training for using the Digital Information and
Communication Technologies (DICT); work overload); to the students'
conditions (autonomy and infrastructure available) and to the institutional

aspects involved.

This categorization was proposed by us, but without the intention
of segmenting or dissociating the problems. Although the categories are
our interpretations of the data, the problems reported are all from the
articles evaluated.

WORKING CONDITIONS

The quality of teaching work is directly linked to the working

conditions. Here, these conditions are not related to hiring regimes, work
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environment or salaries, but rather to job flexibility, to the ability of the
teacher to perform his professional activity in a new work environment
and with new tools.

It should be noted that in March 2020, the Ministry of Education
of Brazil authorized the substitution of face-to-face classes with classes
in digital media (Emergency Remote Education), at all levels, stages
and modalities, through Ordinance No. 343, of March 17 2020. The
reorganization of academic activities was defined by each education
network (municipal, state, federal or private), considering the specificities
of the curriculum proposed by the respective networks (MINISTRY OF
EDUCATION - NATIONAL COUNCIL OF EDUCATION, 2020).

The labor challenges of this change in the work of teachers are
related to the use of digital technologies and the preparation of classes
for the digital format. Pontes and Rostas (2020, p. 279) show that the
teacher “gained new attributions that go beyond the domain of content
and pedagogical strategies involving the teaching and learning process” in
record time. Attribution that includes the mastery of online tools and the
adaptation to the non-face-to-face model. For Godoi et al. (2020) these
changes provoked feelings of insecurity and anguish in teachers, given the

need to plan and execute classes in a model that is not their competence.

Despite the changes, the lack of teacher training - both in initial
and continuing training - for the use of the DICT, impacts on their
performance. A significant number of basic education teachers in the
public system do not have training in the use of the DICT (SARAIVA;
TRAVERSINI; LOCKMANN, 2020). In addition to the little experience
in using the DICT, the fear of using is also due to the fact that it is not
certain what remote education represents, nor what the “new normal”
means (LARA, 2020).
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The lack of training aggravates the teacher's work, with regard to
work overload. In view of the need to adapt to a new way of teaching,
the teacher was forced to update himself for using the DICT. Although
technology is an instrument for democratizing the right to education, the
teachers had insufficient time to learn how to use the DICT (PALUMBO;
TOLEDO, 2020).

These changes led the teacher to a work regime almost 24/7,
of productivity without limits, of an almost absolute availability,
with a volume of work beyond the contracted workload (SARAIVA;
TRAVERSINI; LOCKMANN, 2020).

STUDENT CONDITIONS

The circumstances in which students experienced the pandemic
period also influenced the teacher's work. The articles are unanimous
in citing problems regarding the inadequate infrastructure of students,
either due to the difficulty of accessing the internet or the lack of adequate

equipment or the shared use of them.

In addition to infrastructure, the emergency remote teaching
required student autonomy, in contrast to the face-to-face model, on
which the teacher guides the student (GODOI et al., 2020; LARA, 2020;
PAES; FREITAS, 2020; PALUMBO; TOLEDO, 2020) . This new
model requires, but does not develop, student autonomy and reinforces
individualism. Reflection of this falls on the teacher, who sometimes sees
the need to produce materials for the various digital media, in order to

meet the individualities within the collective of the classes.
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INSTITUTIONAL ASPECTS

The conditions offered and required by the educational institutions,
regarding the teacher's work in the pandemic period, varied according to
the type of institution (public or private) and the level of education offered
(basic, technical, higher or post-graduate).

The pedagogical strategies and the resources used also varied
according to the educational institutions. What has not changed was the
need for teachers to adapt to new ways of organizing pedagogical work
and to the new technological resources. The impacts were generated
by changes in rules, legislation, governmental impositions, associated
to the academic calendar, without considering the teacher's conditions
(PONTES; ROSTAS, 2020).

Many teachers had to pay for expenses with mobile data
(internet) to carry out professional activities (SARAIVA; TRAVERSINI;
LOCKMANN, 2020), which indicates the “uberization” of teaching work
in times of pandemic (PONTES; ROSTAS, 2020).

Finally, teachers are pressured to integrate new technologies in
their classes, in order to "attract students to the classes, implying that
otherwise, there may be an abandonment of these students (clients) from
private institutions" (GODOI et al,, 2020, p. 9).

For Paes and Freitas (2020), the disorganization of institutions, the
lack of planning and the reduction in the number of teachers, during the
coronavirus pandemic, impacted directly in the school performance and

the dropout, as well as in teachers' mental health.
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CHALLENGES OF TEACHING WORK:
COVID-19 OR GLOBALIZATION?

Having made this summary of the teaching problems in times
of pandemic, it is necessary to analyze whether in fact the causes are
exclusively coming from the period of the Covid-19 pandemic. In this
section, the obstacles identified in the teaching work are discussed, under
the lens of globalization, in a perspective that assesses the impacts of these

problems in the period before the pandemic.

GLOBALIZATION

Globalization corresponds to a set of transformations in the most
diverse areas, from social, political, religious, scientific and technological
aspects, being these transformations in a global, international way, not
restricted to a single people or region (BRUM; SKOLAUDE, 2019).

As globalization evolves, it also imposes barriers and requires
investments (CORREA JUNIOR et al,, 2019), amplifying social distance,
as it favors people with higher capital over those with lower capital
(neglected classes) (PINHO et al., 2018).

For Malcheski (2017), the globalization scenario causes changes in
the relationships between people and turns the human into a machine:
the human who is not concerned with “why to do”, but with “how to do”.

THE DICT IN THE GLOBALIZATION AGE

The impact of the DICT on educational practices or the ability to
transform teaching through them, is more related to the way the resource
is applied than to the simple use of it.
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In the universe of digital technologies, the logical basis, the main
element of fragmentation of information, is the bit. In the same way
that computers expect 1 (one) or O (zero), the globalized world goes
through the binary bottleneck - “digitized, the signs ask for choice. Not
a deep, existential decision, but a quick, impulsive response, good for
consumption” (SANTOS, 1984, p. 17).

Regardless of the method to be used by the school (book, television,
computer, internet, smartphone), the key for increasing the capacity to
transform the teaching and learning process is to have a clear idea of what
is wanted to achieve through the use of resources - it was precisely what
lacked during the pandemic period. It accelerated the process of teaching
mediatization, placing the DICT as the lifeline for the teaching-learning

process of the “new normal”.

In general, the computer and the internet were already present in the
daily lives of students and teachers outside school, but they were used in a
limited and not very creative way within it. The presence of resources, mainly
the digital technologies, is important because it is something that is alive in
everyday life, but that alone are not able to change teaching and improve
learning.

Among the aspects analyzed in this review, we highlight the
teacher's difficulty in using the DICT. However, uncertainties about this
concept date back to years before the Covid-19 pandemic, already in
remote education. In times of pandemic, the spectacularization of the use
of media, mainly the computers and the internet, projected a real more
interesting than reality itself, seeking to seduce our expectations, as the

solution to the “nhew normal” of education.
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THE SPECTACULARIZATION OF THE
"NEW NORMAL"

Godoi et al. (2020) indicate few initiatives for teacher training in
the use of digital resources for teaching, even before the pandemic period.
The search for training often depends more on the interest and initiative

of the teachers themselves.

We could insist here on the thesis that the teacher was "thrown
to the lions" when the emergency remote teaching was authorized and
forced the teacher to transform his home into a classroom, connected to
the Internet, making use of various technological resources, and working
hard to meet the "new normal". But the fact is that the teacher's home was
already an extension of the classroom, before the pandemic. The teacher,
besides being a specialist in his field, was also an artist, who improvised when
necessary, sought and created new resources to innovate in his classes.

The teacher assumed the role of motivating and engaging
students in the virtual environment during the pandemic period
(GODOI etal., 2020). Pontes and Rostas (2020) corroborate and indicate
the responsibility attributed to the teacher to awaken in the student
the interest for the activities, even in the face of the uncertainties of

the pandemic period.

In addition, there are numerous factors that influence the teachers'
performance in the non face-to-face modality, such as the psychosocial
situation, the interferences present at the place of performance (neighbors,
animals, and the family itself); and the dedication time to carry out the
transformation of the documents to a digital format, being in the form of
slides, films, it is very costly, it takes a long time to carry out the planning

and the development of a quality class.
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The risk attributed to this "new normal" is referring to the digital
resources as the salvation for education. It is worth remembering that
these resources were already available before the pandemic and were rarely
used. In fact, the smartphone is the biggest villain - before the pandemic it
was the "terror" of the classrooms, and during the pandemic it became the

most exploited tool in the teaching-learning process.

In "The Society of the Spectacle", Guy Debord (1931-1994) puts
the spectacle as the "affirmation of appearance and the affirmation of all
human life, that is, social, as mere appearance", which is reinforced by all
the media that occupies the individual's time - in the most varied forms of
products (BELLONI, 2003) - and that during the pandemic appropriated
itself to the "new normal" to consolidate.

The caution must be not to believe that the "new normal" is
revolutionary. By itself, it is not, it is emergent! Being technically prepared
to use the resource is fundamental, however it is not enough. A critical
and creative evaluation of the resource is necessary, in order not to simply
reproduce the spectacular society through the use of digital technologies.
Thinking about the working conditions for the teacher, in the "new
normal", it must happen in a holistic way, not in a fragmented one for the

use of the resources.

THE COMMODIFICATION OF HIGHER
EDUCATION

Just over 2 months after the World Health Organization declared
the Covid-19 pandemic, only 6 of the 69 federal universities in Brazil
had adopted remote activities to replace face-to-face classes. In contrast,

private higher education institutions embraced the remote model almost
immediately (GODOI et al., 2020).
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The fact could be interpreted, prematurely, as an action of pro-
activity of private institutions and prevarication of federal institutions.
But, for private institutions, the period without face-to-face classes would
represent the loss of the "client"! It was then up to the professor to assume
the role of capturing and holding the students' attention, under the
pressure of losing the "client" and consequently his job. The teacher, who
previously did not have the "profile” to teach or develop remote classes,

was forced to transform himself.

The reduced number of teachers, due to the institutional
contingency during the pandemic, led institutions to demand more actions
from teachers in the home-office performance (PAES; FREITAS, 2020).
This increases the workload, often beyond the agreed-upon working day;
and, with this, a greater demand than the professors are used to, making

the teaching work more precarious.

This condition is not consequence of Covid-19: the "uberization"
of teaching - when the teacher bears the costs related to overload and
extrapolation of the workload, in such a way that there is no guarantee
from the contractor (educational institution) in the reimbursement of the
actions performed - was already reported before (SILVA; MOTTA, 2019).

Between the years 2000 and 2016 there was an increase of almost
200% in enrollments in Brazilian higher education, at a time when there
was a great investment by the government in public education policies, the
private initiatives were the ones that went ahead: while public institutions
reached 124.35%, private educational institutions potentiated almost the
double (about 235.25%) (FRITSCH; JACO BUS; VITELLI, 2020).

Transformations in society, from operational workers to
professionals who own knowledge, the private institutions were able to
"take advantage" of this moment (BECHI, 2011), turning education into
a sellable "thing", moving into a period of commodification of education.
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And it could not be different during the Covid-19 pandemic
period, in which private institutions took advantage of the "stay-at-home"
moment to advertise and sell education, remote courses of short and
medium term, and the hybrid modality.
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FINAL CONSIDERATIONS

The Covid-19 pandemic took the world out of orbit in 2020 and
its consequences were (and will be) beyond the health conditions of the
planet. The education suffered the impacts of the changes, bringing to the
light the importance of the teacher's role and rescuing the problems that

hover over his work.

The conditions of the teacher's performance were camouflaged by
the disorders generated by the pandemic, in a scenario that promised to
move away from the traditional (and outdated) school model, towards a
model that promotes innovation and encourages students' autonomy. It is
salutary to recognize that, with little planning time (or practically none),
teachers adapted their classes and activities and incorporated the DICT, so

that the emergency remote education could be accomplished.

However, even with the need for changes in school, any change
must happen in a critical and creative way, in counterpoint to the euphoria
placed on the use of DICT, which disregards the conditions of the teacher
and student, and spectacularizes the "new normal".

It can not be ignored that the “new normal” ran over the teacher,
invaded his personal space and ignored the working conditions. And more
than that, many of these conditions were already in the context before the

pandemic, when the teacher already “made it works”.
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5. GENDER PERSPECTIVE IN EDUCATION
AND SUSTAINABLE DEVELOPMENT:
REFLECTIONS ON RIGHT TO EQUALITY

Ellen Priscile Xandu Kaster Franco
Michel Canuto de Sena

Paulo Roberto Haidamus de Oliveira Bastos

INTRODUCTION

In The Odyssey, by Homer, Telemachus, son of Ulysses and
Penelope, represses his mother because she dares to raise her voice in public
to show displeasure to a gallantry from one of her suitors. Telemachus
orders his mother to retire herself to her own room, and to go back to
her work, that is, the loom and the spindle, and for her to send the female
slaves back to work (HOMER, 2009).

This small literary excerpt accurately demonstrates that in ancient
Greece women did not have a voice, especially in public spaces. Thus, in
the democracy’s cradle, there was no space for equality. Foreigners, slaves,
and women were excluded from public life and from the public sphere of

power.

In the middle ages, while men united themselves politically and
ideologically around traditionally male associations, many women were
burned at the inquisition stakes for religious and possibly gender reasons,
since they ended up gaining notoriety in their communities as folk healers,
carrying throughout history the label of “witches” (ARAUJO, 2019).

People socialize among themselves immersed in a patriarchal
culture. The reflection of gender issues acquires a new perspective. By the
end of the 19th century and beginning of the 20th century the struggle

of women was aimed to achieve the right to attend universities, justice
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in the work environment, and the right to vote. In present days, what
is discussed and sought after is the inclusion of women in the sphere of
decision-making power, equal wages, and the same opportunities in the

labour market.

This cultural transformation necessarily goes through the
educational system, especially through higher education, since the
university is an enabling setting to the development and dissemination of
critical thinking in the context of a society.

Through teaching, research, and service, universities can facilitate
the transition to a sustainable future. This kind of sustainability must be
understood not only by its environmental prospects, but also through an

economic and social lens (full sustainability).

This article aims at demonstrating that an educational system that
includes a gender perspective would help in the construction of democratic
societies and nations, thus expanding the concept of citizenship. Education
with a gender perspective would reaffirm fundamental human rights.

From the legal conceptualization of equality, we will reflect on the
gender perspective in the realization of the fundamental right to equality
and for the effective social inclusion of women in the public and private
spheres, in politics and spaces of power, as to reinforce the democratic
model and expansion of citizenship. Taking globalization into account,
we will also explore the relationship between an education with a gender
perspective and its contribution to the socially sustainable development
expressed in the United Nations’ 2030 Sustainable Development Goals
(objective 5). So, we ask: how should we think about the right to equality
in view of the perspective of gender in education and sustainable

development?
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SOCIAL INCLUSION OF WOMEN, GENDER
PERSPECTIVE AND DEMOCRACY:
REFLECTIONS ABOUT SOCIALLY
SUSTAINABLE DEVELOPMENT AND
EDUCATION IN THE CONTEXT OF
GLOBALIZATION

Although it is known for being set up as a result of the plebeian fight
for equality in ancient Rome, the Law of the 12 tables granted women the
legal treatment of a thing/object, because they were expressly considered
the husbands’ property (MADEIRA, 2007).

The first declarations of law in the XVIII century, such as the
Virginia Declaration of Rights and the United States Declaration of
Independence, both from 1776, and the French Declaration of the Rights
of Men and of the Citizen (1789) had equality as their goal, but only in
the formal meaning of it. All people were supposed to have egalitarian
treatment before legal order (BUSSI, 1987).

By the middle of the XX century, feminist groups and philosophers
(both male and female) guided the rediscussion on the matter of equality
of rights. With the publication of the book “The second sex”, Simone
de Beauvoir starts to debate male domination. Her idea was that law
reforms were not enough to guarantee women's rights. It would, in fact,
be necessary to confront the social aspects that put women in an inferior
position to men.

She proposed a change in people's education: women should not
be raised to please men, neither to the idea of mandatory marriage or to
necessarily become mothers. She questioned the double standard of sexual
morality, that is, different social rules between genders that allowed greater
sexual freedom to men in relation to women, she also pointed out the lack

of dignified and well paid professions that granted economic independence
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to women. The central idea of her work can be summarized by the famous
sentence, of existential nature. In this sense “one is not born, but rather
becomes, woman. No biological, psychic, or economic destiny defines
the figure that the human female takes on in society; it is civilization as a
whole that elaborates this intermediary product between the male and the
eunuch that is called feminine.” (BEAUVOIR, 2016, p.22).

On the National level, Brazilian Federal Constitution is
uncompromising, in its third article, where it indicates as one of
the fundamental objectives of the Federative Republic of Brazil the
construction of a free, just and solidary society, such as the promotion of
general well-being, without prejudice of origin, race, color, age and any
other forms of discrimination (BRASIL, 1988).

The International Treaties of the XX century, signed after
situations of great world wars and deep disregard to human rights, seek to
give material sense to equality, intending to repel any action or omission
that could eventually implicate in the reduction of dignity of the human
being.

In Europe, the fundamental rights of women's dignity and equality
between genders are granted by the Convention for the Protection of
Human Rights and Fundamental Freedoms (1950), which in the article
14 prohibits any discrimination based on gender. (DA EUROPA, 1950).

The Council of Europe Convention on Preventing and Combating
Violence Against Women and Domestic Violence (2011) expressly
determines, on its sixth article, the institution, by the signatory countries
of the so called Istanbul Convention, of public policies that are able to
“include a gender perspective in the implementation and evaluation
of the impact of the provisions of this Convention and to promote and
effectively implement policies of equality between women and men and
the empowerment of women” (DA EUROPA, 2011, p.1).
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The Convention on the Elimination of All Forms of Discrimination
against Women, from the United Nations (1979), was signed by Brazil
in 1981 and promulgated by the decree n. 4.377/2002. Regarding the
participation of women in public spheres of power, the seventh article
of the convention establishes the obligation of the State Parties to take
measures for the elimination of the discrimination against women in the
country political and public life, guaranteeing equality of conditions with
men. (BRASIL, 2002).

The Beijing Declaration (1995) predicts the essentiality of the
strengthening and full participation of women, in condition of equality,
on the decision processes and the access to power to reach peace and
development (DECLARATION, 1995). In the platform of action
established at the conference, the United Nations expressly recognizes,
among several situations, the correlation between the disproportionate
number of women in leadership positions; the unbalance in the division
of the domestic work; the stereotyped perception of women as inadequate

for command positions.

In this scenario, the signatory countries of international
human rights covenants must take concrete measures for the effective
implementation of gender policies that allow the acknowledgment and
practical exercise of rights on the part of women, in order to eradicate
gender inequality in all of its aspects. It is seen as a concern from the United
Nations that the legislation has practical effect.

Pulido (2007) emphasizes that “[..] the fundamental rights represent a
institutionalization of the legal order of the values of the teleology or the principles
that appear at the morality in the form of human rights” They represent the
most important values to the human being, and as a rule emanate from the

human dignity principle.
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The human dignity principle is informative of the fundamental
right to equality. For that matter, equality as one of the fundamental basis

of the human rights concept:

[...] It was, anyhow, about the medieval concept
of person that started the elaboration of the

principle of essential equality of every human
being, despite the occurrence of every individual or

group differences, of biological or cultural order.
And this equality is the essence of the person
which shapes the core of the universal concept of
human rights (COMPARATO, 2017, p. 32).

According to the teachings of Bester and Borges in an article
published on a compilation organized by Trevisam and Campello (2017),
the search for equality finds support from the Greco-Roman and from the
Christian thinking. Aristotle (1999) associated it to the idea of justice when
he declared that equals should be treated equally and unequals unequally.

The construction of the human rights theory is based on its own
principle of equality. Its realization, in turn, depends on the State positive
actions in favor of the individuals, actions that consist in attempts to
achieve this substantial or material equality through affirmative actions

(or positive discrimination, in the European law).

The achievement of equality depends on the inclusion of socially
excluded groups, and on the fight against the real factors of inequality. In

this sense:

[...] The equal liberty is interpreted, in this
context, as the equal possibility of inclusion in
a differentiated social system. The realization
of this equality principle of inclusion continues
to put the Gordian knot of sociality: the
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inclusiveness presumes justice as the equal access
possibilities. How to guarantee this justice? The
answer, for many (in which we are included),
is the reinvention of the Social State. The social
rights and the socially shaping principles mean
that, in the current context, the legitimation of
public measures aimed at ensuring the inclusion
of the individual in the functional systems
of social system functionally differentiated.
(CANOTILHO, 2008, p. 254-255).

If the sexual division of labour confined women to the private
sphere, everything that occurred in this apolitical space was then excluded
from the political agenda, favoring men and giving them privilege at the
social public space along history. It is necessary to guarantee equal access
to public and private work positions between men and women, including
directive or power positions, as to repel the setting of a previous and
factual inferiority, nominated by the STF at the trial of ADI 3.330/DF,
of “cumulative cycles of competitive disadvantages” (BRASIL,2012, p.1).

Lisboa (2016) refers, in an article that contemplates the gender
democracy, that it is not by chance that feminist theoreticians such as
Kubissa (1994), Lagarde (1996) and Amor6s (2007) propose a “pact among
women”, that is, an “intra-gender pact”, in addition to a “inter-gender pact”
(between genders), that consists in a “political alliance” with the intention
to put a halt, diminish or prevent the inequality between genders, which
lowers the women to a state of inexistence and marginality, always with

the intention of disrupting the cycle of exclusion.

Lisboa (2016) also brings the important concept of gender
perspective, that was expressly provided in the Council of Europe
Convention on preventing and combating violence against women and

domestic violence (2011), mentioning that through it is possible to:
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[...] comprehend the characteristics that define
women and men in a very specific way, as well
as their similarities and differences”. Continues
to mention that “the gender perspective analyzes
the vital possibilities of women and men: their
gender identity, the meaning of their lives, their
expectations and opportunities, the complex and
diverse social relations that happen between the
genders, as well as the institutional and daily
conflicts that they must face and the way they do
it. (LISBOA, 2016, p. 1).

According to the conclusions of Lagarde (2015), apud Lisboa
(2016), “the feminist proposal of democratization includes to democratize
the female gender, the relations with the other gender at the society scope
and the relations of both genders with the State. We call this assembly “the

construction of a full citizenship between men and women”.

Astelarra (2003), apud Lisboa (2016), understands that the
proposition of a gender democracy must not only seek to establish the
necessary changes on women unequal situation but, mainly, invest in the
construction of reciprocity relations with men: implementing joint actions

with men to which it is necessary to share political spheres.

The gender perspective as inspiring public policies to accomplish
the fundamental right to equality, in order to achieve the social inclusion
of women in the public, political and power spheres promotes the
reinforcement of the democratic model, as it must be a parameter for
establishing the fundamental objective of the Brazilian Republic for the
construction of a free, just and solidary society, that seeks the well-being
of all and works to eliminate prejudice of origin, race, color, age and any
other form of discrimination (BRASIL, 1988, p. 1).
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In a global context, it is necessary to reflect on education through
a gender perspective taking into consideration the agenda of sustainable
development in its social aspect.

According to Giddens (2002), the world would be living in
modernity and not postmodernity as for him, in a postmodern world the
time and space would not be ordained in its interrelation by historicity.
The author teaches that the economic, political and military power that
gave the west its primacy, and that was founded under the conjunction of
the modernity institutional dimensions, do not distinctively differentiate
anymore the western countries to the others. This process is called

globalization.

The ideas of solidarity and convergence of efforts to the
constitution of a new global governance are proposed by Bauman (2013),
who builds his argumentation contraposing the characteristics of two
moments of modernity: the simultaneous advent of the Revolutions
and the consolidation of the Nation states (“solid modernity”) to the
present moment, specifically after the post-war, with flexibilization of
frontiers, and intensified by the processes of economic globalization and
the expansion of the Internet (“liquid modernity”). The author examines
the implications of this new modern condition for the issues of the public
sphere, such as ethics, the market and democracy; and of the private

sphere, such as consumption decisions and love relationships.

At the scope of sovereignty, the right to development refers to the
commitment of mutual cooperation among States. According to Hiberle
(2007), “the Cooperative Constitutional State adds to its structure elements
of opening, cooperation and integration, that strips away the characteristics
of the National State as a closed structure centered at national sovereignty,
in a way that democratizes the constitutional interpretation”. The model
of cooperative State predicts intense dialog between the international,

regional and local plans.
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In this complex process of globalization, would it be possible to
combine the interests of governments, corporations, companies and non-
governmental organizations (NGOs), in order to make a sustainable future
for the future generations viable? Elkington (1997), when developing the
philosophy of the “3P” (triple bottom line: people, planet, profit), identifies
the sustainability as the paradigm of the 21th century, and emphasizes that
they are the three pillars of underpinning business success, when it comes

to the private area: profitability, environmental quality and social justice.

Companies that are isolated and imbued only by the purpose of
profit no longer subsist in an increasingly globalized world that needs
to make conscious use of the wealth available today to enable future

generations’ lives, whether they are environmental, economic or social.

Bobbio (2004) argues that there was a multiplication of the rights
and mechanisms recognized as human rights, as well as the commitment
of the States in their fulfilment, together with, as seen, the other private
actors.

The UN'’s (United Nations) 2030 agenda establishes 17 objectives
of sustainable development and 169 goals for people, countries and for
the planet itself (PNUD, 2016). In the introduction of the agenda, it can
be observed the concern of the signatory countries, Brazil among them,
over building “peaceful, just and inclusive societies; protect human rights
and promote gender equality and the empowerment of women and girls”
(item 3).

The signatory countries of the 2030 agenda share the vision that it is
necessary to act on behalf of a “world where each woman or girl enjoys full
gender equality and where all legal, social and economic obstacles for their
empowerment were removed” (item 8) ”. They recognize that “gender
inequality is still a fundamental challenge” (item 14). They assert that “the

achievement of gender equality and women and girls empowerment will
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give an essential contribution for the progress on every goal and objective”
adding that the achievement of “human potential and sustainable
development is not possible if half of humanity keeps getting their full

human rights and opportunities denied”.

The matter of education is a key point in the agenda. The
signatories add that “women and girls must enjoy equal access to quality
education, economic resources and political participation, as well as equal
opportunities with men and boys concerning employment, leadership and
decision making on all levels", and that they will work “for a significant
raise in investment to overcome the hiatus of gender and to strengthen
the support to institutions in relation to gender equality and women
empowerment in the global, regional and national spheres. They proclaim
that “all forms of discrimination and violence against women and girls
will be eliminated, including by means of engagement from men and
boys”, and that “the systematic integration of the gender perspective on
the implementation of the agenda is crucial". It becomes evident that the
signatory nations have the objective of “achieving gender equality and
empowering all women and girls" (objective 5), describing proposals that
in short increase active citizenship of women in the society.

Sachs (2008) expands the analysis of the dimensions of sustainable
development. While the agenda refers to the dimension of sustainable
development as being the economic, the social and the environmental, the
author adds the ecological, cultural, territorial, national and international
politics dimensions, and problematizes each one with excellent authority.
He teaches that the development must be economic, social, political,

cultural, sustainable and socially inclusive.

How would it be possible to promote sustainable development and
at the same time preserve local culture and identity, especially regarding
solutions that ensure gender equality? The reflections on this theme

necessarily involve the expansion of the listening space and the dialog
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between the people involved in equal conditions.

The compartmentalization of education prevents the thinking of
solutions for a global world. Paulo Freire, when developing his humanist
and problematizing pedagogy, presents that “no educational act can
happen without a reflection about men and an analysis about his cultural
conditions. There is no education outside human societies and there are
no isolated men” (FREIRE, 1979, p. 1).

Thus, education is a basic right, assured by the Brazilian Federal
Constitution and at the same time a human right safeguarded in the
international system of human rights, and derives from the principle
of dignity of the human person. Education in Brazil can be offered by
public institutions, but it is also open to private initiative, as long as these
institutions comply with the general regulations of the national education
and authorization and quality control by the Public Power (BRASIL, 1988,
p. 1.

Campello and Silveira (2016) reflect about the sustainable
development of higher education and call this new process of greening
of the universities. They conclude that the Education for Sustainable
Development (ESD) includes dynamic systems, economic sustainability,
globalization, intercultural education, strategic thinking, and education

based on the community, among other characteristics.

The more an inclusive and humanist education is encouraged,
favoring the culture of dialog and focused on gender perspective, the more
the personal experience where people’s lives happen is known, favoring
the construction of public policies which are appropriate to the local
situations that include questions related to the gender perspective to the
fulfillment of the global agenda.
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FINAL CONSIDERATIONS

Under the perspective of the idea of inclusive social development
and all the normative apparatus on the internal and international plan, the
idea of gender perspective stands out. Through this perspective another
ethical meaning is given to the human relations in the current world and it
enables, by consequence, the reporting of gender segregationism. The exit
of women of the eminently private environment of human relations to a
public environment and of decision making is revolutionizing the order
of power between genders and provoking deep changes in the society,
whether in its inherent values or in the right itself.

The equality, understood in its material facet, is a fundamental
right in the Brazilian legal system (5th article, I, of the FC). It emanates
from the fundamental principle, guiding all Brazilian legal system of the
dignity of the human person (1st article, III, of the FC). An education
with gender perspective derives from equality, which is one of the basis of

human rights and promotes sustainable development.

The process of expansion of human rights at a global level leads the
civil society to a moment of more horizontal relations in which, along with
the States, non-governmental organizations (NGOs) and international
organizations think and validate in practice the human rights. The private
institutions, especially the ones that provide services of public and social
interest, such as the education service, are not excluded from this process.
Conversely, they are implicated on the construction of a society project

that promotes full sustainability to the future generations.

The education in a gender perspective amplifies the debate
over sustainable development to the future generations for the citizen
formation. A public or private education that promotes reflections and
encourages projects that include gender perspective would contemplate
what was proposed by the UN’s 2030 agenda, promoting socially
sustainable development and encouraging a culture of solidarity and peace

on local, regional and global levels.
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6. GLOBALIZATION'S "FAILURE TO
MEET": MILLENNIALS VERSUS ALPHA
GENERATIONS

Pablo Silva de Lima
Pamela Henrique Silva

Patricia Henrique Silva

INTRODUCTION

It is not news in contemporary society that virtualization, one of the
consequences of globalization, has been part of the life of all individuals,
regardless of ethnicity, gender, or age. The alpha generation is familiar
with technological advances, while the millennial generation still faces
technological difficulties. Millennials were born during the Machine
Revolution, where the biggest technological advancement experienced
was the evolution of calls made from a wired home phone, whose weight
was just under a pound. Today the smartphone of the alpha generation
weighs approximately one third of the weight of the mobile phone of the
90s.

In the COVID-19 pandemic, this virtualization became much more
evident given the social and critical distance essential for "living together". Its
implementation and optimization have become indispensable, being mediated
by information technologies in various forms and innumerable areas - e.g.,
classes, conferences, health care, sales, information sharing, etc.

Bringing these arguments to our discussion, we ponder again: At
what level does virtualization lie? What is in fact real? What might be
lacking? Virtualization can provide remote connections, but does it meet

the necessity of exchanges among human beings?
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In the COVID-19 pandemic, it cannot be overlooked that
virtualization through video platforms connected people, but the reports
still remain: "I cannot touch him/her", "I cannot have him/her in my
arms", "I cannot feel". The question is: What counts as "meeting" and what

counts as "failure to meet'?

In view of virtualization, not only work, teaching, and health
processes have undergone constant changes, but also human relations
as well as direct human contact have become less and less. Currently, in
virtue of the pandemic, face-to-face contact and human touch have been

replaced and integrated into remote activity.

In this chapter, we will seek to understand and foster a dialogue,
reflecting on what the "meetings" and “failure to meet” mediated by
virtualization are like.

MILLENNIALS VERSUS ALPHA
GENERATIONS

The process of globalization has intensified in recent decades,
especially since the 90's. Since then, all fields have undergone adaptations
amid transformations. Internal strategies are devised to ensure better
management of procedural activities (CELANO; GUEDES, 2014;
RIBEIRO; POESCHL, 2013).

In education, it has not been different. Generations come and go,
and the demands of the market are imposing "meetings" in the midst of
chaos and calm, even in the face of new aspects and conditions of the
millenary world epicrisis (CELANO; GUEDES, 2014).

It is not unreasonable to assume that one of the main characteristics

of technology in the contemporary world is its ubiquity. The study of
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generations explains this effect on human behavior. It is believed that
according to the period of birth and growth, each individual has his
behavioral attitudes shaped by the times in which he lives (DOS SANTOS,
2017; ZOMER; SANTOS; COSTA, 20138).

The millennial generation comprises those born in the 80s until
the mid-90s. Also known as generation Y, this generation is characterized
by individuals who work, pursue higher education, are heads of their own
lives and families, and adhere to the flexibility to guarantee results. They
are also considered children of technology, since the greatest technological
advances and the introduction of digitalization and interactivity took
place, precisely, with these individuals. And as Zomer et al. (2018), citing
Albuquerque and Magalhaes (2012), posit, it is believed that "students of
this generation value the level of information update", which is evidenced
by the highlight of their multitasking personality and ability to manage
several activities simultaneously. On the other hand, some authors still
point out specific features of this generation, such as: dependence on
parents, delayed maturation, insecurity, lack of structure, and contestation
(JUNIOR et al., 2016).

The Alpha generation comprises those born from 2010 on,
who are still growing and have, as their common characteristic,
birth in a technological and connected world. This favors and
boots brain activity making these individuals more capable and
endowed with greater intelligence. We can still point out that these
individuals were born privileged in the educational environment
since they soon came into contact with hybrid educational models
that favor autonomy, diversity, and protagonism during activities
(JUNIOR et al., 2016). The likely reason for this is that, since the
Industrial Revolution, science started to have a closer relationship
with the common man, especially in regards to the development of

devices that had the capacity to enhance the production of goods and
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commodities. Technological advances have increased exponentially,
impacting life in a lasting and persistent way, and consequently,
impacting people’s behavior (DOS SANTOS, 2017).

Furthermore, it would be too simplistic to think that
such influence of technology in human affairs has
been a one-way street, with a view to full social and
political development, intending to free men from
manual labor, giving them more space to enjoy
creative leisure (DOS SANTOS, 2017, p. 186).

In this context, it is possible to understand this broad and
multidimensional process. A small representative part of culture and

knowledge has the loss of territory as its main characteristic.

This worldwide evolutionary process brings to light technological
advancements, the speed of information sharing in real time, virtual
meetings, the increase in online commercial transactions and orders. Also
at play are interactive platforms that support eBooks, digital marketing,
social media, study and remote work, ambition for relative truth, denial
of true truth, social inclusion and exclusion (CELANO; GUEDES, 2014).

The effect of globalization redefined the idea of the world, where
we can "be" here and there at the same time, connected by a global
network that allows us to internationalize and nationalize knowledge.
In this world, one also experiences the cultural, economic, political,
ideological, theoretical, practical, educational, and disciplinary divergences
and convergences (CELANO; GUEDES, 2014).

Among the countless "meetings" of globalization, we also
observe the "failure to meet" that transpires in the social and digital
inclusion of the population favored by the acquisition of valuable
goods, made available through a high-quality virtual network. On the
other end, social exclusion stands out, caused by the low acquisition of

valuable goods. These extremes shock and awaken questions about this
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overwhelming process, where it would be surreal to imagine someone
who does not have a smartphone with internet access in their hands;
a mobile to post on their social media a spoiler of their “little big life”
(CELANO; GUEDES, 2014; RIBEIRO; POESCHL, 2013).

Globalization and human relations are not a simple matter. They
represent a re-shaping of roles in virtue of the fact that, since ancient
times, the individual has been shaped by other institutions and mainly by
culture where technologies have empowered and put the subject in more
fluid and less rigid roles (AZEVENDO; SOUZA; ISTOE, 2012).

It is undeniable the fact of human dependence on the ease with
which technological progress can allow access to other advances (e.g.,
scientific). This corroborates with the present discussion. In addition to
a way of using communication technologies, we can think that human
relationships have also changed (DOS SANTOS, 2017).

According to the perspective of AZEVEDO, SOUZA and ISTOE
(2012, p. 3).

In this interactive process, we must emphasize
that the technological development experienced
in recent years, especially in the late twentieth
century, with Globalization as a catalyst, made
possible the enormous changes in the concepts of
communication and the formation of subjectivity.
However, this alteration in subjectivity, whether as
a cause or consequence, modifies and transforms the
social structure and its power relations, in addition
to enabling the emergence of a new culture based

on information.
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We then bring to mind Assis' (2017, p. 194) reflection who, when
discussing the idea of the world's virtualization, defines it as what we
conceive in a world marked by technologies "capable of entering into a

network, enabling a virtual world within the network itself".

It is possible to say that cybernetics is at the heart of
modern technology. Calculating thinking, present
in the idea of machining, takes the discovery of
nature to an amplitude similar to that of a system
making it possible that something can be calculated
and accounted for by sciences. Thus, it finds its
essence in cybernetics (ASSIS, 2017, p. 201).

According to dos Santos (2017), this posture in relations is reflected
enormously in the development of the so-called communicability
technologies. It is in the public domain that people anywhere in the globe
have access to information with unparalleled speed.

[...] in general it allows individuals to expand
their experiences far beyond the physical
experiences, emphasizing the satisfaction of
their most secret desires. As a consequence
of all this expansion is noticeable that mobile
personal communication devices, along with
the development of the Internet have allowed
people a more agile way of approaching what
is physically distant. As Borgman would argue,
the sophistication of postmodern technology
is constituted as a possibility to lead the human
being to cross the objective borders of reality by
putting down paradigms seen as impregnable
that the physical limitations giving shore for
the construction of a hyper-reality. Following
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this same line Lévy suggests that modern
virtualization  deterritorialized  experiences
allowing the opportunities for the outcome of the
physical environment, since human experiences
start to extrapolate the limits of the body and
the communication apps owes an immeasurable
share of responsibility in changing the behavior
of individuals (DOS SANTOS, 2017, p. 186-187).

It is undeniable that information technologies have the potential
of changing individual’s relationships, that is, being changed from the real
to the virtual, whether through applications on cell phones, computers,
or even in instant messaging applications that, at each update, the way
of relating is "updated" altogether (dos Santos, 2017). In view of these
changes in human relations (which since the primordium of civilization
has been transformed), with the advent of globalization, briefly discussed

above, not only human contact but also human relations have changed.

According to Silva and Carvalho (2014), citing the sociologist
Zygmunt Bauman, the formation and the way of life of the human being
in contemporary society is marked by changes characterized by fluidity
rather than by stability. The necessary speed of access, obtaining and using

of goods taken to the dimension of human relations, can result in fear as
well as apathy towards the other (SILVA & CARVALHO, 2014).

It is perfectly verisimilar to think that all existing
instrumental luck causes almost a modification
of the human condition. Through that prism,
perhaps, disquiets such as those of Rousseau
which point to technology, or rather, the
techniques as being the other of man, something
that dehumanizes, end up losing sense and
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persuasive strength, seeing that it is not easy to
defend arguments that give them some legitimacy
(DOS SANTOS, 2017, p. 188).

The argument is that the virtual and its experience are not
characterized as a negation of the real, but that it can be seen as a power
that lacks realization, inasmuch as it carries with it the sense of the real.
Dos Santos (2017, p.192) explains that in contemporary times "there is
no clear and definitive split between what constitutes the real and the
virtual. The virtual has its roots in virtus, therefore, it is, in general, what
exists in potentiality”. The author adds, taking a superficial look at the
world around us, it is easy to see that with the massive advent of social
networking technologies, there was an apparent rule of virtuality, coming
from the technical artifacts of new media of communication, in view of
the experience of reality" (DOS SANTOS, 2017, p. 192).

As a corollary it is acceptable that with the
toning of the virtual these technologies become
conditioning necessary to the material life. The
logical consequence of this reasoning ends up by
accepting that the demand for virtual connectivity
has become essential in the lives of millions of
individuals around the world. Therefore when it
comes to social networking technologies - which,
as a rule exist to create an almost instantaneous
approximation of the individuals to the facts - it
is clearly perceived, even though in a paradoxical
way, that they make superfluous the requirement
of a unique, sufficient and necessary condition
of the physical presence or material before the
world experienced or lived (DOS SANTOS,
2017 p. 192).
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It is important to try to contextualize what we are calling human
relations, since different areas of knowledge see human relations mediated
by their practices and epistemological bases in different ways. Based on the
theory of the sociologist Bauman, Silva and Carvalho (2014) point out that
in virtual relationships a new ethical parameter is established that does
not consider proximity and immediate sensory contact in relation to the
other. Rather, it considers the opposite, guided by contact, by care, and by
looking each other in the eyes.

To continue to characterize human relationships, under the lens of
maturity, Donald Woods Winnicott, states that the human environment
is crucial for the constitution of the individual since the human being is
essentially relational - that is, he needs to relate. Every individual has a
tendency to human maturity, but these tendencies do not happen directly
or in isolation, for the active presence of an environment that promotes it
is essential. (SERRALHA, 2016).

In light of Winnicott's theory, "the real world has a lot to offer,
insofar as its acceptance does not mean loss of the reality of the personal
imagination or the personal world" and, to further that idea, Serralha
(2016, p. 13) posits that the facilitating environment for the beginning of
life of an individual can only exist wrapped in care provided by one or

more people, as an interplay of environment-individual.

[..] The human individual constitutes the
foundations of his personality and psychic
health within the most primitive of relations,
the mother/baby relationship, which cannot
yet be characterized as two separate individuals.
Mother and baby make up a unity, being a part of
the other. To further later achieve the ability to
relate to himself as a self, and with external reality
(SERRALHA, 2016, p. 11).
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What this means is that this facilitating environment at the
beginning of any individual's life will be characterized by the most
important human relationship, the baby's relationship with his mother,
and this, according to the conception of the English psychoanalyst, will be
what will enable the individual to relate to the external reality (i.e., what
“here” we call the real) (SERRALHA, 2016).

In view of this, we can observe that for the individual to develop
and value his actions in the world, he needs a human environment
to develop and become “I”. However, technological advances have
been rapidly changing the concepts and paradigms of the formation of
individual identity, providing other new fluid paradigms of behavior and
psychic structuring, which can be called the “I” (AZEVENDO; SOUZA;
ISTOE, 2012).

If the construction of morality implies proximity and relationship
with the other, this will be impaired when the symbolic exchanges carried
out in virtual reality are investigated (SILVA; CARVALHO, 2014, p. 11).
In this case, it would not be disproportionate to think that virtual life,
afforded by new communication media, ends up taking the place of real
life, even if only as a simple projection of that. We wrongly conform to
“false encounters” since “seeing” brightens the eyes and nourishes the soul,
but makes it impossible to feel (e.g., the smell, the touch, etc.) contributing
to the fake feeling of being “together” (DOS SANTOS, 2017).

During the pandemic tragedy, a false reality is a thousand times
better than none, but the real question is: How long will virtualization
be seen as necessary and the only way out from this false reality? Or will
it become the first choice for comfort and practicality? Or what will all of
this represent for face-to-face human relationships?

In this context, human relations are restricted to a cell phone,

computer, tablet or television screen. They are cold, distant, and
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without connection. For some, this is the new world, full of benefits and
advantages, practicalities, and time optimization. While for others, this
is the end of human contact and social relations and the end of a face-
to-face generation: the birth of an ultra-revolutionary, intellectual, and
technological generation (MARQUES, 2020).
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FINAL CONSIDERATIONS

With regard to human relations and global virtualization, and
in view of the history of civilization, this discussion is enlarged since
relating has to do with a way of living and being in the world. Instead
of understanding globalization merely through its positive or negative
aspects, it is necessary to think about its result and impact on human
beings. Once relationships are involved and ingrained in us, it is evident
that discussing this topic is not so simple since, at this moment, one may be
reading this controversial argument thanks, precisely, to the virtualization
that connects the world in seconds.

Virtualization is not something new, nor is it a single result of the
pandemic moment. In a way, it has been a way out for life to continue in

its momentary “normality” and thus to bring people together.

The questions that persist are: To what point (or to what extent)
will we be able to measure human relationships? Does virtualization
bring people closer or drive them further apart? Can we consider remote

relationships as real relationships?

As soon as these questions are raised, additional questions remain:
How long will virtualization be seen as necessary and the only way? Will
virtualization become the first choice of comfort and practicality? What
will this mean for face-to-face human relationships?

We understand that answering or thinking critically about the
questions above is not a simple exercise. As the world goes on, adding
to the history of civilization, virtualization gains more space in the most
diverse ways of living as a cultural movement, whether in institutions or
in private life. The generations impacted by this movement are young
people with their videos on their cell phones (i.e., as if the world is under
their feet and the solution to all of their problems is just a click away) and

adults, whose solution to their problems is found in the media.
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It is necessary for the reader to understand that these questions
are intrinsic to globalization and virtualization. We hope, therefore,
to generate new discussions regarding human relations at the present
moment in the world. What is seen as current, thus comforting to the soul,

can lead to indirect, insensitive, inflexible, and uncommitted relationships.

Here is one last thought: What model of human contact do we
want to experience 50 years from now? Until then, we will meet again on
the net.
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7. HOW TO BE A GLOBAL CITIZEN BASED
ON LOCAL ACTIONS

Wilson Jozo Bittencourt Bellincanta
Alexandra Maria Almeida Carvalho

INTRODUCTION

Globalization, as an act of interaction between social groups, can be
observed since the beginning of human civilization. However, having it as
a process of political, economic, cultural, and environmental integration,
evidences its beginning in the 15th century with maritime expansions,
which marked the foreshadowing of transformations for the world. Some
studies present the process as being in phases, from which it starts with the
navigations, passing through the framework of the Industrial Revolution
and the World Wars until reaching what we have today with the great
scientific and technological advances.

In addition to expressing a significant movement of advances that
has intensified over time, globalization also brings possibilities for building
a mindful, tolerant, and supportive way of thinking, as to establish well-
being and quality of life between individuals and society. This integration
allows the construction of a new reality as proposed by the United Nations
Organization (UN, 2020), contributing with promising and sustainable
opportunities, as well as being a guide for the political, economic, cultural,
social, and environmental development, with its foundations in the family,

school, and society. Also, it is considered that:

One of the consequences of thinking globally is
that you'll see more people advocating for serious
issues. Some of these issues may include human
rights, religious pluralism, gender equality, the
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rule of law, environmental protection, sustainable
economic growth, and poverty reduction. (EF
ACADEMY, 2020, on line).

Therefore, in the face of the Globalization Process, as currently
established, it is clear that despite having infinite scientific and
technological possibilities, the individual is still a substantial part of the
global transformations based on his or her actions as a local citizen. The
citizen has a significant role as an educator and multiplier, as he or she
can contribute through his or her life and professional experience with
the local and global development of a society. Each individual within his
or her experience develops skills and talents that have great potential
to make a difference in other environments and social groups, as well a
cultural wealth that must be valued and "referenced" to maintain the value
of local culture in view of global knowledge. With that, establishing ways
or practices to disseminate work should bring recognition to citizens who

turn their local actions into great contributions to a globalized world.

HOW TO BE A GLOBAL CITIZEN

It is understood that among ordinary citizens, there are those
without public notoriety. At the same time, they are qualified professionals
who possess talent and specialized knowledge and who have an important
social commitment to offer to a whole society, especially to "the less
favored sections of the population" with difficult access to and often unable
to have the resources necessary for their survival. Thus, the importance
of the individual's role as a professional and citizen is understood. This
individual is the one who uses sustainable, integral, creative, and human
practices, to expand and disseminate knowledge to drive transformations
and positive impacts in the reality of those less favored. Globalization
expands the professional's performance space, taking the individual to
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the context of a global citizen, since successful local practices can “win the
world,” thus helping other people and communities. When developing a
work committed to the social, cultural, and environmental responsibility
of groups and populations, the professional makes available to current
and future humanity a new perspective on life with quality, respect, and
dignity. In this sense, Barbosa (2019) contributes by exemplifying the
global citizen:

Global citizenship refers to the idea of integration
based on the fact that everyone has the same rights
and responsibilities and that it does not depend
on the nation or place. In other words, a concept
linked to identity that goes beyond political and
geographical barriers - much more linked to
the principle of "humanity". (BARBOSA, 2019,

online)

Therefore, given the frequent political, economic, cultural, social,
and environmental changes that occur in the world, it is worth reflecting on
the contributions that ordinary people can make, through the globalization
process, to current and future generations. Moreover, in some respects,
many actions need to be implemented through public policies by States
and governments. It is in people's daily lives that the difference can be
made, starting at home by way of the family nucleus. The family is the
first to maintain unity, as it is from there that the individual - the child,
the teenager, the young person - is prepared for social development. Such
development also happens through the school, as is well presented by the
EF Academy (2020):

In the classroom, students can begin to address
issues of global independence through an
economics course; diversity and culture in a

history course; sustainable development in an

123



environmental science course, and more. Classes
that allow for varied learning methods, such
as debate and role-playing, are becoming an

increasing need for the school curriculum.

Therefore, it is considered that the development of many positive
and concrete actions for the construction of a new globalized reality
begins with local actions. Thus, the role of ordinary people in promoting
educational, technical, and cultural work for the benefit of society today,
as well as leaving a legacy for tomorrow's generations, becomes of great

importance.

A CAREFUL LOOK TO MAKE THE
TRANSFORMATION

In the face of economic, political, technological, and scientific
interactions, the world evolved from its first expeditions on. However,
not every advance was enough to contain the overwhelming impacts on
environmental and social issues. These issues are weakened in some places
and populations on the planet. Thus, the participation of the qualified
and specialized citizen is fundamental, since, in the current context, the
indifferent and "restricted" professional profile in the workplace is no
longer fitting. The society to which he or she belongs asks, at all times, for
his or her most sensitive and altruistic outlook at situations that surround
him orher. He or she must be attentive to social, environmental, and human
needs in addition to the work environment, becoming co-responsible for
acting in the search for practices, partnerships, and improvements that can

collaborate with sustainable development.

Globalization brings to the fore the need for the individual to
rethink his or her coexistence and how much he or she needs to be more

humanized in the face of situations of fragility and vulnerability that plagues
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society at all times. In this 